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Code of Conduct 
 
 
Please carefully observe and respect the following guidelines: 
 
This conference takes place in a digital space, at a time when people around the 
world are facing various forms of violence. Many contributions at this conference 
address topics such as injustice, exclusion, and discrimination. As participants, 
we are differently positioned and affected by these issues.By taking part in this 
conference, you commit to engaging with all speakers and participants in a 
respectful and considerate manner. 
We may hold differing political views. Nevertheless, by participating, you agree 
to refrain from any form of verbal or other violence and to treat all participants 
with respect, regardless of their background or any other characteristics. 
If you experience or witness discrimination or violence during the conference, 
please report it to the conference board. We reserve the right to exclude 
individuals who violate this Code of Conduct. 
 
 
Many thanks! 
 
For the conference organisation: Susanne Leitner 
 
Contacts:  susanne.leitner@ph-ludwigsburg.de 
  Just.inclusion.conf@ph-ludwigsburg.de 
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Thursday, September 25th 2025 

10:15 – 11:45 Panel 1A:  democratiziation and education 
 
Nele Rathke: Outreaching political adult education for social transformation 
 

Keywords: Outreaching political education, adult education, social transformation, political 
participation, exclusion 

In my PhD I examine the possibilities of an outreaching political adult education for social 
transformation. The idea of outreaching political adult education is to move political adult education 
into the daily life of people and their communities in order to foster social change, especially with 
people who don't participate politically because of structural exclusion mechanisms. 

 

Contact: rathke@ash-berlin.eu 

 
 
 
Margit Stein & Koffi Emmanuel Noglo: Advancing Democratization and Social Justice 
through Critical Global Citizenship in Education. 
 
Abstract: 
The presentation depicts a Togolese-German project on Global Citizenship Education or Community 
Education, which aimed to foster a deeper sense of democratization and advance in social justice. In this 
transnational project, the teaching materials from the Académie Bilimon workshops, which had 
previously only been passed on orally, were written down in tandems of students from Togo and 
Germany. These method manuals focus on the topics of identity, sexuality, professional development, 
commitment, interculturality, democracy and education for sustainable development (Noglo & Stein, 
2023; 2024; Stein & Noglo 2024a; b; 2025; Stein 2025). In the spirit of Paulo Freire's equal cooperation 
between teachers and learners of all groups (Freire 2013), hierarchies are also dismantled as part of the 
project (Böhmer 2024) and peers are used as so-called “educational ambassadors” (Noglo & Stein 2024). 
The teaching materials are now available in French, English and German as well as translated into 
Swahili, Haussa, Ewe and Kabiyè and are made available online free of charge (Noglo & Stein 2023: 
https://www.bilimonacademie.org/materiel-didactiques/bd). 
In the project, decolonial democratization 'from below' is initiated on the basis of emancipation and 
empowerment-oriented education between peers of the same age - also in international exchange - with 
the aim of enabling young people to “take responsibility for themselves, their neighbour and society” 
(https://www.bilimon.de/) to “fully express […] selfhood […while] dignity is respected” (Steyn & 
Vanyoro 2023, 2). 
The workshop materials developed can be categorized within the concept of Global Citizenship 
Education (GCE) (Lang-Wojtasik & Oza 2020, 158; UNESCO, 2015) and the concept of Community 
Education (Buhren 1994). Global Citizenship Education (GCE) or Community Education emphasizes 
and conveys the interconnectedness of people as learners and not only empowers and limits itself to 
building skills and increasing knowledge, but also encourages learners to actively change their attitudes 
and productively change existing social structures (Rieckmann 2020; Scheunpflug 2019). 
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The learners consciously move in different tensions that have to be endured or positively 
shaped, for example in the field of tension between individual demarcation and collective solidarity or 
in the field of conflict between different social groups (Lang-Wojtasik & Oza, 2020). This can't simply 
mean to “‘celebrate’ difference but [...] to interrogate the material consequences of constructions of 
difference” (Steyn & Vanyoro 2023, 3). Global Citizenship Education takes place not only in the formal 
learning context, but also in the informal sphere and thus represents a bottom-up approach (Rieckmann 
2020, 174), whose potential is “to give more participants a voice in the educational process” (Riggan & 
Szakács-Behling 2020, 223). The approach of Critical Global Citizenship steps even further by putting 
questions such as: “How can we learn to learn from different ways of knowing in order to imagine the 
world differently?” (Pashbi, Stein & Andreotti 2020, 159). 
“Community education serves [...] the emergence of a grassroots democracy in which citizens are 
empowered to influence and determine political decision-making processes in such a way that they 
contribute to an improvement of existing conditions [...]” (Buhren 1994, 33). 
 
Bibliography: 
Böhmer, A. (2024). Zeichen der Ungleichheit. Soziale Diskriminierung in der postkolonialen 

Pädagog*innenbildung. In S. Leitner & A. Böhmer (eds.), Decolonise Lehrer*innenbildung. 
Hegemoniekritische Perspektiven auf schulische Bildungsprozesse (35-58). Springer. 

Buhren, C. G. (1994). Community Education als innere Schulreform: eine Fallstudie zur Öffnung von Schule. 
COMED Verlag. 

Freire, P. (2013). Pädagogik der Autonomie. Notwendiges Wissen für die Bildungspraxis. Waxmann. 
Lang-Wojtasik, G. & Oza, D. J. (2020). Global Citizenship Education for whom? Indo-German reflections on 

global vignettes from worldwide practices. Tertium Comparationis. Journal für international und 
interkulturell vergleichende Erziehungswissenschaft, 26:2, 158-173. 
https://www.waxmann.com/index.php?eID=download&id_artikel=ART104544&uid=frei. 

Noglo, E. & Stein, M. (2023). Jugendleiterhandbuch für politische Bildungsarbeit. Available in seven languages: 
https://www.bilimonacademie.org/materiel-didactiques/bd. 

Noglo, E. & Stein, M. (2024). Grenzüberschreitende lebenspraktische Bildung Jugendlicher und junger 
Erwachsener im Sinne Paulo Freires – Bericht über ein Lehr-Lern-Forschungsprojekt. In W. Baros; R. 
Braches-Chyrek; S. Jobst & J. Schoeder (eds.), Kritische Pädagogik und Bildungsforschung – Anschlüsse 
an Paulo Freire (587-608). Springer VS. 

Pashby, K.; da Costa, M.; Stein, S. & Andreotti, V. (2020). A meta-review of typologies of global citizenship 
education, Comparative Education, 56:2, 144-164, DOI: 10.1080/03050068.2020.1723352. 

Rieckmann, M. (2020). Emancipatory and transformative Global Citizenship Education in formal and informal 
settings: Empowering learners to change structures. Tertium Comparationis. Journal für international und 
interkulturell vergleichende Erziehungswissenschaft, 26(2), 174–186. 
https://www.waxmann.com/index.php?eID=download&id_artikel=ART104545&uid=frei. 

Riggan, J. & Szakács-Behling, S. (2020). ‘Billions of unheard voices’: Concluding thoughts on an unexpected 
journey. Tertium Comparationis. Journal für international und interkulturell vergleichende 
Erziehungswissenschaft, 26:2, 223-227. 
https://www.waxmann.com/index.php?eID=download&id_artikel=ART104549&uid=frei. 

Scheunpflug, A. (2019). Transformatives Globales Lernen – eine Grundlegung in didaktischer Absicht. In G. 
Lang-Wojtasik (ed.), Bildung für eine Welt in Transformation: Global Citizenship Education als Chance 
für die Weltgesellschaft (pp. 63-74). Barbara Budrich. 

Stein, M. & Noglo, K. E. (2025). Peacebuilding and sustainable development in Africa through workshops for 
young people. In G. Mutalemwa; E. Spiegel; C. Liu & L. R. Kurtz (eds.), Global peace and sustainability 
studies: Legacy and transformation (in press). Springer Nature. 

Stein, M. & Noglo, K.E. (2024a). Education for peace through workshops and comics for youths in Africa. In M. 
Chatterji; M. Chatterji & K. Sharma (eds), Conflict prevention and peace management. Contributions to 
conflict management, peace, economics and development. Vol. 34 (33-41). Emerald Publishing. 

Stein, M. (2025). Zusammenhänge zwischen emanzipatorischer Bildung und dekolonialer Demokratisierung von 
Gesellschaften – das Beispiel der Academie Bilimon. Tertium Comparationis – 

Journal für International und Interkulturell Vergleichende Erziehungswissenschaft (Themenheft World Café 
Africa), accepted after review. 

Steyn, M. & Vanyoro, K. (2023). Critical Diversity Literacy: A framework for multicultural citizenship education, 
Education, Citizenship and Social Justice, 0:0, 1-17. https://doi.org/10.1177/17461979231178520. 
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UNESCO. (2015). Global citizenship education: Topics and learning objectives. UNESCO. 
https://unesdoc.unesco.org/ark:/48223/pf0000232993. 

 
 
Contact: emmanuelnoglo@yahoo.fr (Noglo) & margit.stein@uni-vechta.de (Stein) 
 
 
Katarina Schneider-Bertan: Challenging Binaries: Toward Radical Democratization and 
Critical Global Citizenship Education in an Ambivalent World 
 
Keywords: Radical Democracy & Education, Post-Democracy, Post- and Decolonial Theory, Critical 
Global Citizenship Education, Critical Pedagogy 
 
Abstract 
While binaries and their implied hierarchies have been theoretically criticized and deconstructed since 
the post-structuralist turn at the latest, they continue to play a central role in social, cultural and political 
terms, especially when it comes to questions of distribution and recognition in an highly globalized 
world. In so far binaries like „us“/ „them“, „normal“/ „abnormal“ among others organize processes of 
inclusion and vice versa exclusion. Reproducing and legitimizing binaries solidifies relations of power 
in favor of the priviledged, while minorities are being kept excluded. In light of the increasing 
heterogenity and ambivalence of todays societies, accompanied by the dislocation of identities and 
structures on the one hand, and the growing tendency of authoritarianism and right-wing populism with 
their refusal of plurality on the other, this contribution argues for the need of fighting for radical 
democratization. 
Those theories of radical democracy based on deconstructivist and hegemonic approaches reject not 
only binaries, but give the opportunity of considering hegemonic formations and intersectional 
phenomena against the background of the acceptance of contingency, ambivalence, and ambiguity (cf. 
Laclau/Moufffe 2012). They argue for a new self-image of democracy as plural, contingent and also 
conflictual. The fact that this is fundamentally linked to questions of education was already established 
by John Dewey in 1916 in his socio-philosophical work “Democracy & Education”. Unfortunately, from 
today's perspective, it is clear how marginal the consideration of the importance of (critical) pedagogy 
for processes of transformation and democratization continues to be (cf. Schneider-Bertan 2024). 
This contribution scetches (1) today's challenges of post-democratic tendencies for social justice and 
emancipation (cf. Brown 2015; Crouch 2021; Rancière 2002), asks (2) for the conditions needed as well 
as steps to take in order to increase radical democracy by intertwining post- and decolonial approaches 
with theories of radical democracy (cf. hooks 2015; West 2020; Laclau/Mouffe 2012), and (3) 
disembogues in the plea for a sustainable critical global citizenship education (cf. Giroux/Bosio 2021). 
 
Bibliography 
Brown, Wendy (2015): Die schleichende Revolution. Wie der Neoliberalismus die Demokratie zerstört. Berlin: 

Suhrkamp. 
Crouch, Colin (2021): Postdemokratie revisited. Frankfurt a.M.: Suhrkamp. 
Giroux, Henry A./Bosio, Emiliano (2021): Critical Pedagogy and Global Citizenship Education. In Emiliano Bosio 

(Ed.), Conversations on Global Citizenship Education: Perspectives on Research, Teaching, and Learning 
in Higher Education (pp. 1-10). Routledge: New York. 

hooks, bell (2015): Yearning. Race, gender, and cultural politics. London/New York: Routledge. 
Laclau, Ernesto/Mouffe, Chantal (2012): Hegemonie und radikale Demokratie. Zur Dekonstruktion des 

Marxismus. Wien: Passagen Verlag. 4. Aufl. 
Rancière, Jacques (2002): Das Unvernehmen. Politik und Philosophie. Frankfurt a.M.: Suhrkamp. 
Schneider-Bertan, Katarina (2024): Kritische Pädagogik im 21. Jahrhundert. Zur Aktualität von Henry A. Giroux’ 

Critical Pedagogy. Bielefeld: transcript. 
West, Cornel (2020): Gerechtigkeit! Cornel West über Religion, Rassismus und Demokratie. Honnacker, 

Ana/Heymann, Ronja (Hrsg.). Dresden: Text & Dialog. 

https://unesdoc.unesco.org/ark:/48223/pf0000232993
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Contact: schneider.katarina@uni-koeln.de 
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 10:15 – 11:45 Panel 1B: Pedagogical Professionalisation 
and diversity 
Nica Nora Wächter: The Teaching Profession as a Social Identity. Views of Diversity in 
Teacher Trainees 
 
Abstract: 
The talk presents the outcome of a interpretation of material produced by teacher trainees taking part in 
a course on diversity during their training. They  were asked to reflect on the taught material each week 
and to write a short paragraph on reflecting questions on an online platform. The analysis shows, that 
the teaching of scientific findings has limited effects on the views of students when they do not support 
the everyday discourse on the topic of diversity as it is performed in schools. Students were unable to 
put the input into practical action when asked to reflect on their future professional behaviour. As a 
possible explanation of this mismatch the study explores the idea of professional identity and its 
influence on ingroup beliefs. 
 
Bibliography: 
 
Ashcraft K.L. (2013). The glass slipper: incorporating occupational identity in Management studies. Academy of 

Management Review(38 (1), 6–31. 

Egger, Christina; Ophoff, Jana Groß (2020): Die Einschätzung des Nutzens von Forschung als Voraussetzung 
für die Entwicklung einer forschenden Haltung von Lehramtsstudierenden. In: Evidenzbasierung in der 
Lehrkräftebildung: Springer VS, Wiesbaden, S. 73-93. 

Haberfellner, C. & Fenzl, T. (2017). The utility value of research evidence for educational practice from the 
perspective of preservice student teachers in Austria – A qualitative exploratory study. Journal for 
educational research online 9 (2), 69–87. 

Hornsey, M. J. (2008). Social Identity Theory and Self-categorization Theory: A Historical Review. Social and 
Personality Psychology Compass, 2(1), 204–222. 

Weiss, C. H. (1998). Have we learned anything new about the use of evaluation? American Journal of 
Evaluation 19 (1), 21–33. 

 
 
Contact: nicanora.waechter@ph-gmuend.de 
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Janean Robinson: Troubling School Behavior and Discipline Policies: Critical Moments, 
and “just” Research 
 

The title of my presentation is taken from the introductory chapter of my recently published book, The 
“Trouble” with School Behavior and Discipline Policies in Neoliberal Times - Peter Lang Verlag 
https://www.peterlang.com/document/1329969 

 

I have selected four ‘critical moments’ of my teaching and research journey that serve as activist 
advocacy narratives to provide both a space and place to those in education who are often silenced 
and/or marginalised from the debates that surround policy reform within schools. 

These critical moments include: 

a) Being Awakened by thinking and reflecting on and about our teaching and our practice— ‘a 
critical pedagogy of the future’ (Freire 1992). 

b) Finding Critical Friends—to see and do things differently and engaging in praxis for 
revolutionary change.  

c) Creating Trouble—by questioning behavior and discipline policies.  
d) Allowing the personal to become ‘political’ as I engage in critical social theory, critical pedagogy 

and critical ethnography to critique and resist neoliberal policy reform, not only locally, but also 
globally. 

 

Contact: Janean.Robinson@unisa.edu.au 

 
Andrew Wambua: Continuous Professional Development as a Missing Link in Kenya’s 
School System 
 
Keywords: Continuous professional development, teacher efficacy, collaborative professionalism, 
theory of action, student achievement, whole character. 
 
Abstract 
In Kenya, where systemic inequities persist, Continuous Professional Development (CPD) for teachers 
and school leaders presents a critical, yet underdeveloped, avenue for fostering inclusion and social 
justice. This qualitative study, framed by a theory of action, examines how the current unstructured CPD 
landscape impacts key educational facets – team learning, personal mastery, and collective responsibility 
– and, consequently, the potential for transformative educational change. Employing purposive 
sampling, the researcher engaged school leaders and teachers to explore the consequential links between 
CPD deficiencies and student outcomes, specifically focusing on marginalised student experiences. 
Findings reveal that limited CPD opportunities impede educators' ability to cultivate a 'whole character' 
and engage in collaborative practices that promote inclusive learning environments. This deficiency 
undermines efforts to address systemic inequalities and limits the potential for schools to serve as sites 
of social justice. The researcher argues for a transformative approach to CPD, one that embeds activist 
and political dimensions, advocating for policy shifts that institutionalise CPD as a tool for equity. This 
necessitates a relational approach, where educational practices are intertwined with political advocacy 

https://www.peterlang.com/document/1329969
https://www.peterlang.com/document/1329969
https://www.peterlang.com/document/1329969
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and transformative action. By prioritizing CPD that directly addresses issues of inclusion 
and social justice, policymakers can create a robust framework that empowers educators to challenge 
existing power structures and foster equitable learning experiences. This strategic integration of a 
transformative, activist, and politically informed CPD model is essential for driving systemic change 
and realizing a more inclusive and socially just educational landscape in Kenya. 
Contact: WAMBUAA@cput.ac.za 

12:30 – 13:30 Keynote Zayd Waghid 
 Initial Teacher Education as a Catalyst for Social Justice and Decolonial Praxis in South 
Africa South Africa 
(follows) 

13:40: -14:15 Poster Pitches (3min each) 
 
Sabine Tiefenthaler & Andrea Raggl: Participation and Inclusion through Children’s 
Eyes: A Cross-Regional Study 
 
Abstract: 
This research project explores how primary school children experience and evaluate inclusion and 
participation in their everyday school lives. It adopts a qualitative-participatory research design, guided 
by the principles of the UN Convention on the Rights of the Child (Article 12) and the UN Convention 
on the Rights of Persons with Disabilities (Article 24), both of which emphasize the right of all children 
to equal participation in education and decision-making processes that affect them. The project takes as 
its starting point the 2023 UN CRPD report, which highlights major shortcomings in the implementation 
of inclusive education in Austria— shortcomings that reinforce existing social inequalities (OECD, 
2023). In contrast, Italy has developed a structurally inclusive education system over the past decades. 
Against this backdrop, the project adopts a comparative approach between the regions of Tyrol (Austria) 
and South Tyrol (Italy) to examine how inclusive education is both framed institutionally and lived in 
practice. 
 
The research unfolds in three consecutive phases: First, the legal and policy frameworks for inclusive 
education in both regions are systematically analyzed. This phase aims to identify structural conditions 
that enable or hinder inclusive practices and to highlight regional differences and similarities. Second, 
using the participatory method PhotoVoice (Wang & Burris, 1997) for exploring the children 
perspectives and follow-up in-depth photo interviews, primary school students are invited to document 
their everyday school lives and reflect on their experiences of inclusion and participation. These creative 
and dialogical methods allow children to express what matters to them, what barriers they encounter, 
and what inclusive education means from their standpoint. In the third phase, the empirical insights 
gathered from the children’s contributions are translated into concrete recommendations for inclusive 
practices (Tiefenthaler 2024). These strategies are developed with an eye toward their practical 
relevance for schools and teacher education programs and are grounded in the children's lived realities. 
 
The project draws on understandings of inclusion informed by the Index for Inclusion (Booth & 
Ainscow, 2016) and Prengel’s Pedagogy of Diversity (2019), both of which conceptualize inclusion as 
a structural and relational process. By centering children's voices, the research aims to surface 
marginalized forms of knowledge that are often excluded from dominant educational discourses and 
decision-making processes. In line with the conference theme, the project addresses two critical 
questions: How can educational research engage with marginalized perspectives to foster more inclusive 
and socially just practices? And what are the opportunities and challenges of using participatory methods 
to co-create knowledge with children about inclusion and participation? This study explores both the 
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potential and the limitations of participatory approaches in educational settings. It seeks 
to open up spaces for alternative forms of knowledge while critically reflecting on the complexities of 
power relations, issues of representation, and institutional constraints. 
 
References: 
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Maria Loesche: The Impact of Multilingualism and its Implications for Language Use  
and Well-Being among First-Generation Russian-Speaking Immigrant  Students in 
Germany 
 
Abstract: 
Language is a key site where inclusion is negotiated, often reinforcing entrenched binaries of native/non-
native, majority/minority, and us/them. This study examines how first-generation Russian-speaking 
immigrant students in Germany navigate their linguistic identities within academic and social spaces, 
challenging dominant monolingual norms that marginalize multilingual speakers. 
Through a qualitative approach using semi-structured interviews and grounded theory analysis, my 
research reveals how first-generation Russian-speaking immigrant students in Germany navigate a 
complex linguistic landscape, where German holds a position of linguistic capital while their heritage 
language, Russian, plays a vital role in identity and belonging. as a means of resisting linguistic 
hierarchies while fostering belonging and well-being. Institutional language policies and social 
expectations continue to uphold colonial structures of linguistic legitimacy, positioning multilingualism 
as a deficit rather than an asset. 
This presentation engages with the conference’s central question by critically examining the intersection 
of language, power, and identity, this research advocates for a decolonial approach to language 
education—one that recognizes multilingualism as a form of epistemic diversity rather than a challenge 
to be overcome. In doing so, it contributes to the broader discourse on Critical Global Citizenship, urging 
educational institutions to move beyond mere tolerance of linguistic difference and toward actively 
fostering translanguaging spaces as sites of empowerment and resistance. 
 
Contact: mloesche@smail.uni-koeln.de  
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Andreas Ahrens, Juan Antonio Montero, Rodrigo Barbeito, Mirko Trasciatti, Daiga 
Falkane, Jelena Zascerinska, Mihails Zascerinskis & Anastasija Bikova:  Traditional and 
Non-traditional Chess Play for Re-inclusion of the Isolated 
 
Abstract:  
Individuals might experience social isolation due to their mobility limitation, if being in prison, or a 
health situation, if having dementia, autism, cognitive problems, memory problems, and similar 
(Ahrens, Castellani, Di Francesco, Zascerinska, Zascerinskis, Bikova, Abjalkiene, Gukovica, & 
Aleksejeva, 2024).  
The social and therapeutical use of chess play opens an array of possibilities for the age-old practise of 
this game (Barbeito, 2021). Chess fosters strategic thinking, patience, and problem-solving skills—
attributes that are crucial for individuals preparing to reintegrate into society, e.g. addicted persons 
(Tardio, 2021), the elderly (Jiménez, 2021), and homeless (Montero, 2021). 
It is worth noting that re-inclusion means the change from a previous state of exclusion to a new state 
of inclusion (Pfundmair, Graupmann, Du, Frey, & Aydin, 2015). 
The aim of this work is to describe and analyse best practices in traditional and non-traditional use of 
chess play for re-integration of the isolated in selected European countries. The choice of the selected 
Euroepan countries, namely Italy, Latvia, and Spain, is based on their participation in the Erasmus+ 
projects ICARUS. 
The links between social inclusion, education, and chess play reveals that chess play is expected to 
increase the educational level of an isolated member (Ahrens, Castellani, Di Francesco, Zascerinska, 
Zascerinskis, Bikova, Abjalkiene, Gukovica, & Aleksejeva, 2024; Ahrens, Zascerinska, Bikova, 
Aleksejeva, Zascerinskis, Gukovica, & Abjalkiene, 2024). A higher educational level is supposed to 
enrich this person well-being (Ahrens, Castellani, Di Francesco, Zascerinska, Zascerinskis, Bikova, 
Abjalkiene, Gukovica, & Aleksejeva, 2024’ Ahrens, Zascerinska, Bikova, Aleksejeva, Zascerinskis, 
Gukovica, & Abjalkiene, 2024). Enriched personal well-being is assumed to strengthen the person’s 
social inclusion (Ahrens, Castellani, Di Francesco, Zascerinska, Zascerinskis, Bikova, Abjalkiene, 
Gukovica, & Aleksejeva, 2024; Ahrens, Zascerinska, Bikova, Aleksejeva, Zascerinskis, Gukovica, & 
Abjalkiene, 2024). 
Traditional use of chess play for re-inclusion of prison inmates can include online chess play, e.g. Chess 
in Prisons programme in Latvia (FIDE, 2024a), Chess for Freedom Programme (FIDE, 2024b), Chess 
in Prison Programme by European Chess Union (European Chess Union, 2020). 
Non-traditional use of chess pieces in Latvia started with the introduction of the chess board and chess 
pieces. Movements of each chess piece were explained in detail. Trainees are asked with what kind of 
chess piece they associate themselves. Each trainee has to give an answer to this question. In Latvia the 
majority of the isolated trainees has selected the Rook. The Rook is characterised that it may move to 
any square along the file or the rank on which it stands. In other words, the rook moves in a straight line, 
horizontally and vertically, one or more spaces at a time, unless another piece stands in its way. A rook 
cannot jump over another figure. If an opponent's piece stands in its way, the rook can capture it by 
standing in its place. The Rook is associated with self-control as it was pointed by the ICARUS trainers 
in the training session carried out in June 2024 as demonstrated in Table 1.  
 
Self-identification with the Rook reveals that the trainees unconsciously understand that they lack self-
control. Conventionally, people say what they really need. For expressing their needs, people might use 
an association or other types of thought illustration. A non-sufficient level of self-control was a reason 
of their stay in a Correctional Facility in Latvia.  
The initiatives analysed in this study demonstrate the effectiveness of chess in fostering personal growth 
and preparation for reintegration. 
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In general, each individual’s life is important for society. It is particularly beneficial, if a 
prison inmate or a disadvantaged person is socially included in the society.  
Chess serves as a powerful rehabilitative tool, offering cognitive, emotional, and social benefits.  
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Lulama Mdodana Zide & Zukiswa Nhase: In What Ways Does School Leaders’ 
Professional Development Emerge Through the Integration of Indigenous Knowledge 
in Foundation Phase Science Education 
   
Key Words: School Leadership, Teacher Professional Development, Indigenous Knowledge Systems 
(IKS), Science Education, Foundation Phase Education  
 
Abstract: 
The integration of Indigenous Knowledge Systems (IKS) in early science education is crucial for 
fostering cultural identity, cognitive diversity, and scientific inquiry skills among young learners. 
Effective school leadership plays a critical role in the integration of IKS into Foundation Phase science 
education, particularly in the context of a rapidly changing educational and socio-political environment 
shaped by neoconservatism. In many educational systems worldwide, including South Africa, 
neoconservative ideologies influence educational policies, leading to standardisation and accountability 
measures that often marginalise Indigenous ways of knowing. School leaders must navigate the complex 
interplay between traditional knowledge, curriculum standards, and the evolving educational needs of 
diverse learners. In a context shaped by socio-political and environmental challenges, including the 
influence of neoconservatism on educational policies, school leaders are key in guiding teachers through 
the challenges of embedding traditional knowledge into the curriculum. Research suggests that 
incorporating Indigenous knowledge enhances learners' conceptual understanding by connecting 
scientific concepts to their lived experiences and cultural contexts. the effective integration of IKS 
requires school leaders who can bridge the gap between Western-centric curriculum frameworks and 
Indigenous epistemologies. This necessitates professional development that empowers school leaders to 
become transformative agents capable of navigating socio-political challenges and fostering culturally 
responsive teaching practices. Therefore, a critical question remains, how does teacher professional 
development naturally unfold in the strategies employed by school leaders to foster an environment 
where IKS can be integrated sustainably into teaching practices, considering the socio-political 
challenges and environmental violence impacting education? This study examined how school leaders’ 
professional development emerges in adapting their leadership strategies, fostering collaborative 
practices, and addressing the tensions between IKS and national curriculum requirements. Using a 
qualitative case study approach, data was collected through interviews with school leaders nine school 
leaders from nine selected schools in the Free State and the Eastern Cape provinces in South Africa and 
analysed using thematic analysis. Framed by Vygotsky’s sociocultural theory, the study investigates 
how school leaders develop their professional agency in response to curriculum challenges and the 
socio-political environment while ensuring sustainable and culturally responsive teaching practices in 
the Foundation Phase of Science Education. The findings revealed that school leaders professionally 
develop while supporting the professional growth of educators, through distributive, collaborative, and 
instructional leadership, promoting professional learning communities, and building partnerships with 
Indigenous communities. The findings further revealed that such practices enhance the integration of 
IKS into early science education, with a focus on fostering culturally responsive and scientifically 
rigorous learning environments, supporting teacher growth, enhancing the integration of IKS into 
science education, and promoting the development of scientific inquiry skills in young learners, all 
within a landscape marked by socio-political violence and the pressures of neoconservative educational 
ideologies. This study concludes that school leaders’ professional development emerges dynamically, 
however, requires a nuanced understanding of cultural responsiveness, social justice, and transformative 
educational practices for the integration of Indigenous Knowledge Systems (IKS) in Foundation Phase 
science education.  Additionally, professional growth for school leaders is facilitated through 
experiential learning, reflective practices, and collaborative engagement with Indigenous communities, 
which enhance their cultural competence and instructional leadership skills. The study highlights the 
critical role of school leaders as cultural advocates who navigate these complexities by balancing 
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standardised curriculum requirements with culturally relevant teaching practices. The 
study recommends targeted professional development programs that include cultural immersion 
experiences, mentorship from Indigenous knowledge holders, and collaborative learning communities 
that support continuous growth and reflective practice. The study further recommends for future 
research, conducting Comparative Cross-Cultural Studies across different cultural contexts and 
educational systems to examine the universal applicability and contextual adaptations of leadership 
practices for IKS integration. Such studies can provide a broader perspective on culturally responsive 
leadership and contribute to the global discourse on decolonising education. 
 
Contact: MdodanaZideL@ufs.ac.za  & NhaseZ@ufs.ac.za   
 
 
 
Lilith Rüschenpöhler:  What does it mean to decolonize science education in European 
contexts? Insights into first explorations, challenges, and potentials 
 
Abstract:  
Parts of science and technology served to understand and control the colonized world and are, thus, 
intertwined with colonization (Seth, 2009). Until today, Indigenous knowledge systems are 
marginalized, and science and technology are still fields in which power is concentrated in inequitable 
ways (Archer et al., 2014; Prieur & Savage, 2013). Contemporary school science mirrors this: 
Indigenous knowledge systems have only in the past decades, and only in certain regions, been taken up 
in school science (Rüschenpöhler, 2023). Europe in particular seems to lag in the attempt to decolonize 
school science education. While countries such as Norway and Sweden – where local Indigenous people 
live – show some tendencies to include Indigenous knowledge systems in science education 
(Kunnskapsdepartementet, 2019; Skolverket, 2022), this happens seldom in colonizing nations where 
Indigenous people are not locally anchored (Rüschenpöhler, 2023). In addition, the power structures are 
also reflected in the unequal participation of people in science (e.g., Archer et al., 2013, 2014). 
The present poster will give insights into this field of research from two perspectives that seem to reflect 
main tendencies in this field of school science education: (1) first, the question of how to integrate 
Indigenous knowledge systems with canonical science knowledge in school science education will be 
central. This is a field in which many new and interesting approaches arise (for an overview see 
Rüschenpöhler, 2023). However, it poses major challenges, as an integration of Indigenous knowledge 
systems can issue it to further decolonization (Nhalevilo, 2013). Further, the epistemic and ontological 
presuppositions of science and Indigenous knowledge systems can differ quite fundamentally, giving 
rise to the question of if and how a meaningful integration is possible (Nhalevilo, 2013). 
(2) The second field deals with the question of how to disrupt unequal power relations in school science 
education and the fields of science and technology in a wider perspective. Here, an abundance of 
approaches for inclusion and social justice exists (for an overview see Rüschenpöhler, 2024). In the past 
years, youth participatory science (Morales-Doyle, 2017; Morales-Doyle & Frausto, 2021) has 
developed as a particularly promising approach and will be focused on at this poster. It is based on 
critical pedagogy (Freire, 1970, 1996, 1997) and not only aims to give students equitable access to 
science but to give them tools from the natural sciences to critically scrutinize local social injustices. 
The poster will present the approaches and give insights into selected challenges and potentials. 
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Emily Lutringer: Belonging as Rebellion: Constructing, Deconstructing, and Re-
contextualizing Identity as Resilience 
 

Abstract:  

Using a case study of a young adult Syrian refugee from my dissertation study on resilience in 
Germany, we will unpack how the "us/them" dichotomy actively constructs identity narratives, 
sometimes in unforeseen ways. The research underscores refugee young adults' heightened awareness 
of social constructs and their powerful, dual impact on resilience and its’ barriers. Exploring themes 
like education, community interactions, and identity, we will highlight the paramount importance of 
advocacy and activism for young adult refugees. This brief poster session seeks to plant seeds for 
these efforts within diverse cultural systems, fostering more effective inclusion and advancing global 
social justice. 

 

contact: Emily Lutringer elutringer@gmail.com  
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14:30 – 15:30 Keynote: Saphira Shure 
Global knowledge orders and orders of touch. Decolonizing sensations as framework 
for pedagogical practice Saphira Shure, Germany 
(follows) 

15:45 – 17:45 Workshop 1  
 
Alexis Legault, Paul Carr & Gina Thésée: Transformative global citizenship education: 
Engaging with anti-racist, decolonial,  environmentalist and democratic frameworks 
within our contemporary crises 
 
 
  
Abstract 
The world is currently experiencing a turbulent, chaotic period, with numerous crises intersecting and 
interacting. The ecological crisis (IPCC, 2023), mainly attributable to Western countries (Evans, 2021; 
Uddin, 2017), is threatening the social, economic and political cohesion of countries in the Global South 
(Institution for Economics & Peace, 2024; University of Notre Dame, 2024), undermining the 
foundations of the democratic processes and institutions that would enable them to fight this crisis 
collectively. To avoid the eco-citizen paralysis generated by eco-anxiety, the political apathy caused by 
a loss of confidence in our democratic institutions, the social blindness engendered by a sense of 
powerlessness, the racialized division of peoples caused by colonial constructs, and the oppression 
justified by media representations that inferiorize the “Other”, a strong transformative global citizenship, 
we believe, should be considered as a necessary contributing factor to creating solidarity rather than 
conflict.   
To structure discussions on these diverse but interconnected issues, this workshop will begin with a 
presentation of the contemporary global eco-social crisis. This will be followed by an initial discussion 
of the state of democracy, peace, international relations and ecological realities in the world:  

• What role do nation-states play in contemporary crises? 
• What relationships can the countries of the Global South and the West aspire to?  
• What is the influence of new American and European far-right policies on democracy and peace 

in the world?  
• What is the place of ecology in social struggles, and of social justice in ecological struggles? 
• Then, a theoretical model, symbolized by an iceberg, will be presented, outlining the emergent 

and immersed dimensions of racism (Thésée & Carr, 2020), as well as the preliminary results 
of research currently being carried out among Afro-descendant populations in Quebec, entitled 
Projet ENGAGEMENT: Race humaine ou races humaines ? Comment parler du racisme ?  
(ENGAGEMENT Project: Human race or human races? How to talk about racism?). <this 
second presentation will be followed by a discussion on the influence of relations of domination 
rooted in racism and colonialism on eco-social justice as well as our collective capacity to act 
for global transformations:  

• How do racism, colonialism and social division hinder social transformation?  
• What solidarity movements are emerging amid current global crises?  
• What are the links between decolonial and anti-racist struggles?  
• What place should anti-racism and decolonialism occupy in the notion of global citizenship? 
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Finally, we will present the foundations of a proposal for transformative global 
citizenship education that aspires to offer a response to contemporary crises. A final phase of discussion 
on the role of citizenship education will then take place, just before a concluding and integrative 
statement is delivered. 
In sum, this is intended to be an interaction workshop with short presentations, dialogues, surveys and 
the development of proposals as a group. 
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Friday, September 26th 2025 

9:00 – 10:30 Panel 2A Education for transformation:  
 
Benjamain Ett & Maria Impedovo: Challenging Binaries in Education Through 
Pedagogies of Discomfort: A Teacher Perspective 

This study explores pedagogies of discomfort (Boler & Zembylas, 2003) from a teacher's perspective, 
examining how entrenched binaries in education can be challenged to foster inclusion and social justice. 
Pedagogies of discomfort encourage educators and learners to critically reflect on taken-for-granted 
beliefs and power structures, particularly those that sustain social hierarchies and exclusionary practices. 
Within this framework, we focus on the emotional experiences of two educators—the authors of this 
study—who work in teacher education at the university level and physics education at the lower 
secondary school level. Through a self-reflexive and intersectional approach, we examine how our 
positionalities (e.g., gender, immigration status, first-generation student background) shape our 
experiences with discomfort and resistance in the classroom. 

Our research is situated within a broader conversation on Critical Global Citizenship and Decolonial 
Studies, particularly regarding their potential to dismantle the epistemic and institutional structures that 
perpetuate social injustice. As Böhmer (2024) argues, social practices of signification reinforce 
dominant knowledge systems while simultaneously sustaining ignorance—a structured absence of 
knowledge that protects hegemonic power. Similarly, Shure (2021) highlights how teacher training 
institutions function as sites of political negotiation, where hegemonic norms can be both reinforced and 
disrupted. Building on these perspectives, our study interrogates how pedagogies of discomfort can 
serve as a methodological and epistemological tool to unsettle dominant narratives within educational 
spaces. 

By centering our own teaching experiences, we illustrate how pedagogies of discomfort manifest in 
different educational settings. For example, we examine how students and teachers navigate discomfort 
when engaging with discussions of scientific knowledge, equity, and the socio-political dimensions of 
physics education. These experiences reveal the extent to which educational spaces remain deeply 
entangled with historically and culturally embedded power structures. 

A key contribution of this study is its exploration of the emotional and cognitive labor involved in 
engaging with discomfort—both for teachers and students. We argue that rather than being an obstacle, 
discomfort can be a productive site of learning when navigated through critical reflexivity. However, as 
our findings suggest, institutional constraints and cultural expectations often discourage educators from 
embracing discomfort, instead favoring neutral or depoliticized approaches to teaching. This has 
significant implications for the ways in which inclusion is framed in educational discourse. 

Ultimately, our study calls for a reconceptualization of inclusion beyond simplified binaries 
of privileged vs. marginalized, knower vs. ignorant, or teacher vs. learner. We propose that pedagogies 
of discomfort, when critically applied, provide a pathway for disrupting these binaries and fostering a 
more nuanced and transformative educational practice. This, in turn, aligns with the larger project 
of  challenging Eurocentric epistemologies, and fostering a more just and inclusive learning 
environment 
 
Contact: aimpedovo@gmail.com 
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Kerstin Merz-Atalik, Heike Tiemann,Katja Beck & Leonie Rathgeb: Targeting Groups or 
Developing Schools for All?” an International Comparative Analysis of Governance 
Structures and Actor Networks in the Inclusive Education Development (European 
Contries) 
 
Abstract: 
The UN Convention on the Rights of Persons with Disabilities calls on the signatory states to ensure a 
“full inclusive education system at all levels” (Art. 24, UNCRPD 2006).Confronted with the same 
human rights-based demand, the actors of historically evolved education systems in the European 
Countries and regions are pursuing different strategies to implement the necessary transformation 
processes. Countries with a rather segregative education system (for example the German speaking 
countries) are trying to “integrate inclusion into segregation” (according to Feuser 2017). The 
implementation strategies in some of these countries are based on “transformation processes follow[ing] 
patterns and mechanisms, e.g. path dependency, emergence and thresholds (Feola, 2015; cited in 
Hölscher et al., 2018), which can prove to be further barriers to the consistent transformation process” 
(Merz-Atalik 2025 b, n.p.). Educational policy is tending to ensure the interests of the existing system. 
While in other countries strategies are based on an inclusion oriented, cultural-political transformation-
process (Opertti, Walker & Zhang 2014; Biermann & Pfahl, 2015; Booth & Ainscow, 2017; Derscheid, 
2019) in the education system itself. 
  
The perspective of educational governance enables ‘a more comprehensive description and analysis of 
control and restructuring issues in the education system, which are understood as problems of action 
coordination between actor constellations in a multi-level system’ (translated into English from 
Altrichter et al., 2007, p. 10). 
The Erasmus+ project GovInEd - Governance In(clusive) Education (KA220-HED - Cooperative 
partnerships in higher education), which runs from 2022-2024, aimed to examine strategies for 
managing change and governance, based on the network structures of stakeholders and their role in 
inclusive education reform in an international and research-led discourse between the European regions 
of Barcelona (Spain), Styria (Austria), Bolzano (Italy) and Tübingen (Germany). With the method 
“Participatory Multilevel Network Analysis (PMNA)” (Merz-Atalik, 2025 a; Beck et al. 2024; Merz-
Atalik & Beck, 2020) and reference to governance dimensions according to Ebersold & Meijer (2016) 
and the EU Commission (2018), differences between the regions were identified with regard to visions, 
decision-making processes and collaboration of relevant actors, among other things. In this presentation, 
the question of how the developments in Bolzano (Italy) and Tübingen (Germany) present themselves 
and what conclusions can be drawn from the comparison of governance structures and actor 
constellations of inclusive education reform will be explored. 
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Karine Hindrix & Fleur Deboutte: Deconstructing classroom walls in a business school: 
“I’ve never been angrier in my entire life!”   
 
A liberatory classroom aims to establish the learning environment as a powerful incubator for personal 
developmental growth in community. Hence, classroom experiences are to be situated in a theory of 
learning that encompasses the full span of life experience in a setting that is relevant to all involved 
students. While students may be open to the idea that they do not all share a common background, they 
might still expect that the values of materially privileged groups will be the class’s norm. Moreover, 
teachers hold a critical position in navigating these expectations and creating an atmosphere that is 
adaptable and that cushions difficulties that inevitably arise from the confrontation of different life views 
(bell hooks, Teaching to Transgress, 1982). 
In that field of possibility there is an opportunity to labor for freedom and to demand an openness of 
mind and heart that allows the classroom collective to move effectively beyond the boundaries that a 
formal education system installs. This may be especially challenging in a course with specific learning 
objectives that cater to compliance in a capitalist patriarchal system, like Business English. One solution 
may be to courageously transgress the limitations of these assigned learning objectives, and to 
investigate what true skill set lie at the core of them; and to then, move beyond the readiest framework 
to teach this skill set. In casu, we stop teaching language in a course that aims to teach language; and we 
choose to radically employ language as a tool for connection instead. 
 
Contact: karine.hindrix@ucll.be   
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9:00 – 10:30 Panel 2B: Inclusive Education 
 
 
Anna Beyer & Annika Endres: From 'them' to 'us': challenging binaries through co-
creating knowledge with young children with disabilities 
 
Participatory research with individuals with disabilities is recognized as a powerful approach to 
deconstruct entrenched binaries such as “abled” versus “disabled” and “researcher” versus “researched” 
(Banks & Brydon-Miller, 2018). By actively involving individuals with disabilities in the research 
process, their role is shifted from passive subjects to active co-creators of knowledge (Gillitzer et al., 
2023). However, participatory research itself operates within existing structures of power and 
domination (Banks & Brydon-Miller, 2018). Marginalizing dynamics—often unconscious—can 
complicate participation and influence relationships between researchers, participants, and institutions. 
These challenges call for continuous critical reflection to foster spaces that minimize discrimination and 
promote equity. Additionally, current participatory research practices often engage individuals with 
specific cognitive and communicative abilities, such as verbal language or planning skills. In contrast, 
individuals with complex disabilities—as well as young children—remain significantly 
underrepresented (Munde & Tillmann, 2022). This reproduces a new binary within disability 
communities, limiting the inclusivity and transformative potential of participatory approaches. 
Structural barriers—including a lack of suitable methods, limited resources, and ethical complexities—
further restrict participation (Gillitzer et al., 2023). 
This contribution explores how participatory research can nevertheless be meaningfully conducted with 
young children with disabilities and complex needs. Drawing on findings from a systematic review 
(Beyer & Endres, 2025), it presents methods that have enabled inclusive participation and challenged 
hegemonic structures within the research process. Special emphasis is placed on the use of augmentative 
and alternative communication (AAC) as research methods and part of the research process itself. 
Further, it discusses both the possibilities and limitations of this approach and highlights key 
requirements—such as adopting ethically reflective and power-conscious research practices to avoid 
reproducing hegemonial stuctures. Finally, it outlines the transformative potential of participatory 
methodologies beyond reserach contexts, by creating everyday spaces in which young children with 
disabilities are recognized as equal contributors to creation of knowledge and decision-making. 
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Sina Isabel Freund: Educated/Uneducated: Thoughts on ableism and the recognition of 
education 
 
As part of a discourse analysis regarding the recognition of education in online news on migration and 
integration, I systematized theories on epistemic violence and recognition (Freund 2024). The 
presentation will examine how this systematic scheme can be applied to discourses on dis/ability by 
analyzing commonalities and differences between racism and ableism regarding these patterns of 
recognition as un/educated. 
Using postcolonial theory as well as different areas of critical thinking, the main questions are: Who is 
recognized in which ways as educated and who has no or very limited access to this kind of recognition? 
Who can recognize whom and who is dependent on being recognized as educated? At first, several 
binaries come to mind, regarding this research. Not just the constructed binary of racialized and non-
racialized individuals, migrants and non-migrants – or rather those seen as migrants and people who are 
not questioned in their belonging to the nation state, as well as the binary of educated and uneducated. 
These binaries and their stereotypical associations are not the only ones relevant for this research. It is 
also necessary to look at the assumed opposition of recognition vs. misrecognition, recognizer and 
recognized, discriminated and non-discriminated as seemingly obvious entities. 
Postcolonial and Indigenous scholars like Frantz Fanon and Audra Simpson question whether 
recognition is helpful to diminish injustice. They conclude that recognition can also reproduce or 
strengthen hierarchies (Balaton-Chrimes/Stead 2017). So, the normative contrast of good recognition 
and bad misrecognition becomes void. To strengthen this point further: Thomas Bedorf questions the 
clear distinction between recognition and misrecognition. We are always recognized as someone or 
something (Bedorf 2010, S. 118). This recognition as someone or something is necessarily a reduction 
and therefore a misrecognition. This leads to the conclusion that every process of recognition is also one 
of misrecognition (Bedorf 2010, S. 144). Furthermore, the recognition as something in contexts of 
discrimination is not just about two options. Following Mai-Anh Bogers Trilemma of Inclusion, there 
are at least three options as who/what someone can be recognized in a way that opposes discrimination: 
1. As normal/allowed to participate in the space of the dominant group, 2. As an individual, 3. As 
special/belonging to an oppressed group (Boger 2020). Even the division in recognizing and recognized 
is to simple, as 1. I can be recognized by me as …, 2. The dominant/normalized group can recognize me 
as …, and 3. Others/marginalized people can recognize me as … (Freund 2021, S. 41, 2024 S. 106) 
In the presentation I would like to elaborate the argument that these thoughts on the recognition of 
someone as educated, which have been assembled regarding a discourse on migration and integration, 
can also be applied to discourses on disability and inclusion. While racism shapes how people are seen 
and depicted in news articles on migration and integration, ableism influences the discursive positions 
disabled people can occupy. How can we look at a discourse on inclusion to see the power dynamics 
regarding the recognition as educated? Who is recognized by whom as what? What does the recognition 
as educated do in different situations? Educational hierarchies are intertwined with other social 
hierarchies – they are based on them and reproducing them. These theoretical approaches and questions 
can allow prospective research to grasp the complexity of the recognition of education and its 
implications. 
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Lintle Maraisane: Examining the Achievements and Obstacles in Implementing 
Inclusive Education in Early Childhood Settings in South Africa: An Integrative Review 
 

Keywords: Early childhood; early learning; inclusive education; integrative review. 

 

Abstract: 

Early childhood education is a critical stage in human development, forming the bedrock for lifelong 

learning and social integration. It is essential in establishing inclusive learning environments that 

embrace diversity and promote equity from the earliest years (UNESCO, 2021). Inclusive education in 

early childhood ensures that all children, regardless of ability, disability, socio-economic status, or 

cultural background, are granted equal opportunities to participate meaningfully in learning. Despite its 

significance, inclusive education is frequently conceptualized as an aspirational ideal rather than a 

tangible, implemented practice in early learning contexts. This perception creates a disconnect between 

policy intentions and practical application, often resulting in educators facing systemic, pedagogical, 

and attitudinal barriers (Engelbrecht, 2013). 

Grounded in the Ubuntu theoretical framework, which emphasizes communal interdependence 

and the inherent dignity of every individual (Letseka, 2012). This integrative review explores both the 

achievements and obstacles related to inclusive education in South African early childhood settings. The 

review synthesizes current literature and empirical studies to clarify the multifaceted concept of 

inclusion within ECE, identifying evidence-based strategies such as differentiated instruction, universal 

design for learning (UDL), and collaborative teaching models. It further examines enduring challenges, 

including inadequate teacher preparation, insufficient support infrastructure, rigid curriculum 

frameworks, and prevailing societal attitudes toward disability and difference (Department of Basic 

Education, 2015). 

Findings indicate that while South African policy frameworks, such as the Education White Paper 6 

(2001), articulate a strong commitment to inclusive education, the translation of these ideals into practice 

is constrained by systemic inequalities and resource deficits. Many early childhood practitioners report 

feeling ill-equipped to address the diverse needs of learners in inclusive settings, highlighting the urgent 

need for targeted professional development and inclusive pedagogy training (Swart & Pettipher, 2016). 
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This study recommends embedding inclusive education principles within teacher 

education programmes and enhancing in-service training opportunities. Promoting advocacy skills 

among educators and fostering community partnerships are essential for cultivating inclusive mindsets 

and practices at the grassroots level and parental engagement for sustaining inclusive early childhood 

programmes. 

This review contributes to the evolving discourse on inclusion in early childhood education by 

presenting a culturally contextualized and evidence-informed perspective. It advocates for a holistic, 

system-wide approach that integrates policy reform, educator empowerment, and societal 

transformation to ensure that inclusive early learning environments are not only envisioned but 

actualized.  
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10:45 – 12:15 Panel 3A Epistemologies 
 

Luqman O. Muraina: Towards Decolonising Development Studies Teaching & Learning: 
Teaching Informed by Alternative Development Epistemologies in Nigerian Universities 
 
 
Keywords: Coloniality of knowledge, Decolonisation, Decolonising development, Decolonising 
Nigerian universities, Indigenous knowledge. 
 
Background 
I am proposing the below abstract as part of my ongoing PhD study for the conference. The abstract 
cover an essential aspect of the conference’s call concerning how critical global citizenship education 
(with a focus on Development Studies) can centre and accommodate marginalised knowledges in 
ensuring epistemological diversity and pluriversality to achieve social justice. I submit the abstract for 
consideration in the classical style conference presentation. Similarly, the paper can become a leading 
theme in an interactive workshop while including other related papers and researchers working on 
similar topics. 
Abstract 
Development studies (DS) was established on the Western notion of progress and enlightenment to 
facilitate the ‘third world’ transition from native communities to a state of ‘Modernity’ (Patel, 2020). 
Since the 1950 when DS was first established, developmental conceptions have shifted concerning 
theorising, policy making, and practise vis-à-vis structural adjustment, (neo)Marxist and structural 
theories, (neo)liberalism, and currently, global development planning – MDGs and SDGs (Veltmeyer 
and Bowles, 2018). Similarly, there has also been a surge on explanations criticising ‘development 
(study)’. 
Western modernity and Eurocentrism are the dominant perspectives and academic culture in Nigeria 
higher education institutions (HEIs), including DS teaching and learning praxis (Olutayo, Olutayo and 
Liadi, 2021). This has association with the history and expansion of HE in Nigeria. For instance, 
Nigeria’s first university, University College Ibadan now University of Ibadan, was established in 1948 
on ‘imperial frames of development’ - development conceived and implemented in Western outlook 
(Livsey, 2017). Like other (West) African universities, UCI maintained ‘special relations’ with a British 
university and served as an extension of the British university design. Academic programs, 
examinations, and degrees 
awarded required approval from the London University and staff were recruited from ‘white 
Commonwealth nations’. 
Aderinto (2020) & Livsey (2017) argued that university establishment represented Nigeria’s 
‘recolonisation’, whereby staffing, student life and experiences, knowledge relationships and teaching, 
research, and evaluation methods are centred on European experiences and realities. 
Meanwhile, calls for non-Eurocentric and decolonial perspectives have increased including 
postcolonial, feminist, Afrocentric, indigenous, African-centred, and post-development to interrogate 
and counter Western modernist development claims. At the same time, various pressures, such as the 
#RhodesMustFall and #WhyIsMyCurriculumWhite protests have influenced the global reimagination 
of ‘knowledge production’ and relations in HE, including colonial-motivated and established disciplines 
such as DS. 
While DS has significantly shifted and conversations on decolonising (development) are popular in 
Western universities, discouragingly, the situation is not the same in some Global South countries, 
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including Nigeria. Therefore, this study seeks to investigate the teaching of development 
informed by alternative and non-Eurocentric perspectives in Nigeria through the perspective of 
academics, referred to as critical development scholars (CDS). CDS are often critical of Eurocentric 
development approaches and favour alternative discourses and pluriversality. 
The study’s methodological outlook is based on a critical qualitative research inquiry and collects 
multiple qualitative data, such as ethnographic interviews, observations, field notes, and documentary 
information collected from fifteen CDS across ten universities in Nigeria. The project would contribute 
to rethinking development teaching in Nigeria and globally and fill a (practical-)knowledge gap 
concerning DS decolonisation, the employment of alternative epistemologies including African-based 
perspectives, and contribute to arguments to de-establish (Rutazibwa, 2018) or change the field ‘from 
within’ (Kapoor, 2023) or coordinate DS for global social change (Cornwall, 2020). 
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Stephanie Leupert: Critically Entangling – Global Citizenship (Education) Beyond 
Binaries 
 
Abstract: 
Already in earliest concepts, UNESCO (2013) legitimizes Global Citizenship Education (GCE) with a 
globally dimensioned “increasing interdependence and interconnectedness” due to “transnational 
migration”, social and political “tensions and conflicts”, “advances in information and communication 
technologies” and “climate change” (p. 1f.). 
While in protests from “Black Lives Matter” to “Fridays for the Future”, these are affirmed as challenges 
as well as articulated as lived forms of global citizenship, a more inclusive conception of GCE must 
overcome ('Western') modern thought, e.g. ideals such as personal autonomy or individualism, which 
run the risk of reproducing social asymmetries and inequalities (Drerup, 2019, p. 7), and encompass a 
broader understanding of “we” (Pashby et al., 2020; Walsh, 2018). 
The proposed contribution therefore draws on New Materialism-approaches following Bruno Latour 
(1995), considering European modernity as characterized by fundamental dualisms such as self/other, 
mind/body, able/disabled, culture/nature, and, from an educational perspective, teacher/student (Murris, 
2022), centrally juxtaposing humanity, technology, and nature (Latour, 1995, p. 129ff.), seeking to 
dissolve these dichotomies, recognizing that in post/hyper-politic (Rancière, 2010; Jäger, 2023), post-
migrant (Foroutan, 2019) and post-digital (Cramer, 2015) global society, these are relationally 
entangled, (re)producing relations, asymmetries and inequalities. Thus, issues of democratic-political, 
post-digital, sustainable and post/decolonial citizenship (education) are intertwined. 
Reinterpreting “belonging to the global community and a common sense of humanity” (UNESCO, 2017) 
with a ‘global’ that does not capture things from a distance from people and their concerns but as 
inherent to collectives and their agency(s) (Latour, 2018), Global Citizenship could be a situative 
performance of ‘worlding’ (Haraway, 2016) from multiple ‘entanglements’ (Barad, 2007, p. ix). 
In the sense of an inclusive global citizenship (education) political spaces could be opened drawing on 
Jacques Rancière's (e.g. 2010) egalitarian theory of democracy with participation potentially possible 
for everyone due to a “minimum of equality”, from which a “representation of equality in inequality” 
can take place (Rancière, 2010, p. 128). 
His approach offers a critical perspective regarding the social order as a ‘distribution of the sensible’, 
norms determining who or what is (in)visible and (un)heard, thus legitimizing exclusions, 
discrimination, hegemonic relations (Rancière, 2011, p. 12). Politics hence, is an active, performative 
act of subversion and thus transformation of this order, giving part to those who have no part (Rancière, 
2010). Such critical citizenship, informed by a decolonial perspective, could assume diverse 
communities - as articulated by Walter Mignolo (2000) – such “in which everyone participates instead 
of ‘being participated’” (p. 744). 
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Rancière’s (2007, 2013) egalitarian-inclusive pedagogical approach rejects an hierarchy 
positioning learners as inferiors. Corresponding indigenous perspectives, following neo-materialist 
ideas, also advocate a de-hierarchization of teaching-learning settings as “co-being with” (Kuby & Zhao, 
2022), “fluid, interconnected and mutually (in)forming teaching - learning, rather than separate 
practices” (Kuby & Zhao, 2022). 
Building on these perspectives, the article proposes to understand Global Citizenship Education as a 
critical-reflexive and intervention-enabling empowerment and ‘response-ability’ (Haraway, 2016) 
which supports not merely participation in, but possibilities of actively entangeling from within 
‘assemblages’ (Deleuze & Guattari 1987) as the basis for inclusive and democratic societies. 
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Contact: stephanie.sl.leupert@fau.de 
 
 
Ruirui Liu: Dissolving the Other: Constructing relational global citizenship through the 
worldview of Tianxia  
 
Abstract  
This research proposes a relational model of global citizenship (GC) grounded in the Chinese 
philosophical worldview of Tianxia (天下). Currently, dominant global citizenship discourses and 
frameworks are heavily shaped by Western ideals, values, and epistemologies, with relatively limited 
attention paid to non-Western perspectives (Bell & Urbanski, 2024; Misiaszek & Misiaszek, 2016; Tan, 
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2020; Waghid & Hungwe, 2023). Constructing the “global” through Western 
epistemological lenses creates a paradox: while aiming to promote global solidarity and justice, these 
frameworks often reproduce cognitive injustice and reinforce the very hierarchies they seek to dismantle. 
This study introduces Tianxia as a culturally rooted alternative and philosophical extension of global 
citizenship, offering a model that dissolves the rigid boundary between self and other. Drawing on the 
relational ontology of Tianxia, global citizenship is reimagined not as a collection of autonomous 
individuals acting across borders, but as ethically embedded beings situated within overlapping, 
intersecting, and dynamic networks of relationships. Three core principles from Tianxia are integrated 
into this model of GC. First, relational selfhood, which challenges atomistic conceptions of the 
individual by locating the self within global networks of ethical interdependence. Second, harmony-in-
diversity (he er butong, 和而不同), a cultural ethic that affirms difference not as a cause of division but 
as the foundation for complementary coexistence and mutual flourishing. Third, Ren (仁), the Confucian 
ideal of benevolence, serves as a guiding principle for global moral practice, encouraging the extension 
of ethical responsibility through expanding circles of relational obligation. Together, these principles 
address fundamental questions in global citizenship discourse: How do I understand myself and my 
relationships with others in the world? How should we navigate cultural differences and build shared 
values? What does it mean to act responsibly as a global citizen? Centring a non-Western epistemology, 
this research contributes to the ongoing decolonisation and pluralisation of global citizenship theory and 
education, promoting frameworks that reflect diverse cultural perspectives and relational ethics. The 
proposed relational model is especially valuable in educational, diplomatic, and cross-cultural exchange 
settings, where Western rights-based frameworks may not fully resonate with local values or relational 
worldviews. 
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10:45 – 12:15 Panel 3B: Critical School Teaching 
 

Mlambo Sithembisoa, Godsend T. Chimbib & Ogbonnaya Ijeoma Chidinmac: Teaching 
a controversial Topic using class discussion method: The Case of South African Primary 
Schools 
 
Keywords: Controversial topic, Curriculum, Discussion method, History, Primary schools, Social 
Sciences 
 
Abstract: 
 Controversial topics in Social Sciences involve topics that spark strong opinions and disagreements 
among people with different beliefs and values. Social Science teachers in South Africa face challenges 
in teaching controversial topics due to policies, discomfort, inadequate teacher education programs, lack 
of support, and fear of retribution. This paper explores how social Science teachers in South Africa teach 
controversial topics using class discussion method seeking better ways to handle controversial topics.  
Using a qualitative semi-structured interview of six social science history teachers in Grade 6 primary 
school, a critical social theory was used as the theoretical framework. Our findings seem to challenge 
discrimination in South Africa educational system but instead, empathy should be promoted for the sake 
of children’s academic performance and attitudes.  
 
Contact: OgbonnayaICE@ufs.ac.za 
 
 
Mirona-Horiana Stănescu: Stories That Travel: Exploring Global Citizenship Education 
through Storytelling and Drama in Early Primary Classrooms 
 
Abstract: 
In many educational contexts where Global Citizenship Education (GCE) has not yet been introduced 
into formal curricula, early primary classrooms offer an important but often overlooked opportunity to 
lay the groundwork for inclusive and globally-minded learning. This study explores how storytelling 
and drama can support the development of foundational aspects of GCE – such as empathy, fairness, 
diversity, and interconnectedness – among first-grade students (aged 6–7). The project was conducted 
in a Romanian school context where GCE is still largely unfamiliar, and where young children typically 
have little exposure to global or intercultural themes in the classroom. 
The intervention consisted of ten structured sessions, each centered around a narrative that presented a 
social or ethical dilemma. These included themes such as exclusion, cooperation, inequality, and 
environmental care, adapted through stories of animals, imaginary lands, or children from other parts of 
the world. Each session combined storytelling with simple drama techniques, including role-play, 
physical expression, and collaborative re-enactment, encouraging students to explore the emotions and 
perspectives of different characters and situations. 
The research follows a qualitative, practice-based approach, drawing on sociocultural theories of 
learning and play, particularly the idea that children construct understanding through shared meaning-
making and embodied engagement. Data were collected through classroom observations, children’s 
drawings and story adaptations, short group conversations using guided visual prompts, and reflective 
activities that encouraged children to express what they learned or felt after each session. 
Preliminary findings show that young children are not only capable of engaging with globally relevant 
social concepts, but also actively interpret and respond to them in creative and thoughtful ways. Through 
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role-play and narrative, students explored notions of fairness and justice, expressed 
concern for others (both real and imagined), and demonstrated an early awareness of diversity and the 
value of inclusion. Several students made spontaneous connections between the stories and their own 
lives, suggesting that even brief, imaginative engagements with global themes can foster early forms of 
critical thinking, moral reasoning, and perspective-taking. 
By focusing on narrative and dramatic play rather than abstract instruction, the project offered a 
developmentally appropriate entry point into GCE that aligns with the lived experiences and emotional 
realities of young children. It also challenged the assumption that global citizenship is a topic too 
advanced for early learners, instead showing that the foundations of empathy, cooperation, and ethical 
awareness can be meaningfully introduced through creative, play-based pedagogies. 
The research concludes by presenting the outline of a proposed elective subject titled “Stories for a Big 
World”, designed for early primary education. The draft curriculum includes thematic units, suggested 
stories, and structured drama activities aimed at fostering inclusion, global awareness, and ethical 
imagination in young learners. This model offers a framework for introducing GCE in early education, 
particularly in national contexts where global learning remains underdeveloped, and where there is a 
need for engaging, accessible approaches to social justice and inclusion from the earliest stages of 
schooling. 
 
Contact: mirona.stanescu@ubbcluj.ro 
 
 
 
Andreas Köpfer & Florian Weitkämper:  The Relation of Critical and Reconstructive 
Approaches to Inclusive Education - an Exploration in the International Context 
 
"If inclusion is about all, why do we mostly talk about some?" Kiki Messiou raised this question inn 
2017, pointing critically to the persistent categorical and generally binary thematization of dis/ability 
within inclusive education discourses. Although current trends, particularly in Critical Disability Studies 
(Goodley et al. 2025) and Critical Autism Studies (Milton & Ryan 2023), indicate that issues of inclusion 
and exclusion are increasingly analyzed through the lens of ableist attributions made by majority society, 
a particularism centered on specific groups remains dominant in much of the discourse and research on 
inclusion. 
 
This observation raises important methodological and epistemological questions: How can inclusive 
education research produce knowledge that maintains a universal orientation while embedding critique 
as an integral, constitutive element? Building on systematic approaches that conceptualize inclusion in 
the dynamic tension between person and system (Köpfer 2021), this contribution focuses on the role of 
critique through a return to and reflection on critical theory (Horkheimer 1937). Against this backdrop, 
the relation between critique and reconstruction is understood as a necessary dialectic: critique uncovers 
the normative and structural conditions that perpetuate exclusion, while reconstruction seeks to 
empirically analyze the mechanisms through which such exclusions are socially (re)produced. Moving 
beyond a merely deficit-oriented view, inclusive education is conceptualized as an ongoing, reflexive 
practice attentive to the fluid dynamics of belonging, rather than reinforcing static categories such as 
“disability” or “special needs.” 
Taking an international and comparative perspective, this contribution emphasizes the importance of 
recognizing the situatedness of inclusive practices within specific cultural and institutional contexts. At 
the same time, it holds on to the universal normative claims of inclusive education, aiming to link 
structural critique with transformative praxis across diverse settings. 
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N.N.* : Reality Insights: „Experiences from a teacher in a Kabul secret 
girl’s school“  
 
 
 
Since the Taliban's takeover in August 2021, girls over the age of 12 have been barred from attending 
school. Although the regime initially pledged to reopen schools for girls, no steps have been taken to 
fulfill this promise. In response, girls and Afghans who refuse to accept the denial of their human 
rights—justified under the pretext of religion or morality—have found creative ways to resist. Disguised 
as Qur'an madrasas, they have established underground schools: spaces of learning and hope that 
actively push back against despair. 
A teacher currently working at one of these schools will share insights into the daily challenges, hopes, 
and moments of success within this courageous educational movement. 
 
 
*the speaker is known to the conference board. He remains anonymous due to security reasons: 
 
 
Contact: susanne.leitner@ph-ludwigsburg.de  
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14:00 – 15:00 KEYNOTE Anselm Böhmer 
 

The Open Society and its Knowledge. An Inclusive Epistemology in the 
Search for Another Solidarity – Beyond Binaries 
 

When Karl Popper (1947) authored his renowned publication, The Open Society and Its Ene-mies, he 
was motivated by his pursuit of a “truly scientific and philosophical attitude towards politics” (ibid., p. 
5). Many of his pursuits remain relevant today. However, circumstances have evolved significantly, and 
our “conference takes place in a digital space, at a time when people around the world are facing various 
forms of violence” (the conference’s leaflet) and social upheavals.  
Educators cannot remain detached from social circumstances in general, and even less so in times as 
these. This issue transcends mere moral or normative considerations; it fundamen-tally concerns the 
approach to engaging with the younger generation (Schleiermacher, 2000). In this context, the 
relationship between political meaning and its connection to education is unmistakably evident: a 
generation shapes educational conditions – at least from a reflexive and subject-theoretical perspective 
(Böhmer, 2024). Individuals, particularly those from different generations, can interact in contentious 
ways as well as in ways that seek and offer guidance. However, pedagogically significant and politically 
impactful relationships are nei-ther solely harmonious nor assured; they remain contingent, in all their 
variability and opaci-ty.  
Consequently, while education is inherently intertwined with political contexts and the cri-tique of 
current affairs, the question arises as to how subjectivity, society, and solidarity can be characterized as 
means to a sustainable and democratic social fabric – and remain or be restored as fundamental aims of 
education. An answer to this inquiry was proposed by the Czech philosopher and human rights advocate 
Jan Patočka (1907-1977). He articulated a con-cept known as “the solidarity of perturbed but undaunted” 
(Böhmer, 2014). Within this framework, Patočka advocates for an understanding of solidarity that is 
beyond binaries – beyond submission and subjectivation (Foucault, 1988), othering (Hall, 1997), and 
out-grouping (Tajfel et al., 1971). Given this approach of “another solidarity”, the presentation calls for 
an inclusive epistemology that fosters an understanding of difference and respect in educational practice, 
reaching out into social and political fields worldwide.  
The paper begins with reflections on education and democracy, highlighting solidarity as a social force 
that bridges societal divisions and promotes inclusion beyond mere normaliza-tion. It then presents 
examples along with explanations of how to address neoliberal orders and authoritarian temptations. 
Finally, the discussion aims to find responses to current po-litical upheavals, while emphasizing the 
importance of an open society (Popper, 1947) rooted in tolerance and reflective civil society structures 
in a globally interconnected world.  
Thus, this presentation aims to promote inclusion and social justice in educational episte-mology for 
critical global citizenship. 
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15:15 – 16:45 Panel 4: Critical Education 
 
Alexander Pittman: Applying Critical Literacies to Disrupt Knowledge Hegemony in 
Social Studies Teacher Education 
 
Abstract: 
Racism has shaped and continues to shape education around the world (Wynters, 2003). Particularly, in 
the United States, there is a fundamental contradiction between the democratic assertions of the nation's 
founders and the use of schools to perpetuate the racial, gender, and language hierarchies that organize 
society (Liu & Ball, 2019). As a result, teacher education systems and standardized curricula in the U.S. 
are manifestations of coloniality (Carter Andrews, 2021; Patel, 2016). 
Through a qualitative case study methodology, informed by Stake (1995) and Esposito and Evans-
Winters (2022), I worked with Black male social studies teachers to explore how race shows up in social 
studies teaching and learning. This project is grounded in anti-colonial educational frames, specifically 
Coloniality of Race and Knowledge (Quijano & Ennis, 2000) and Critical Race Methodology (Solórzano 
& Yosso, 2002). The participants and I (all Black male social studies teachers) engaged in interviews 
and focus group conversations to examine how racial identity and racialized experiences informed their 
career choices, professional goals, and perceived roles and responsibilities in the classroom. Social 
studies education encompasses history, culture, geography, economics, and politics. Social studies 
educators have always had to navigate issues related to pedagogy, policy, and politics that inherently 
come with the profession. However, those challenges are intensified in this era of historical political 
polarization (Stoddard & Hess, 2024) and educational politicization (Greene, 2022). 
Oftentimes, Black educators see it as their job to make students aware of the omnipresence of racism 
within society and provide them with opportunities to name and resist their oppression (Duncan, 2022). 
However, Black male preservice and early in-service educator perspectives are limited within teacher 
education research. In working with this population and paying attention to how identity informs their 
engagement with social studies curriculum and the teaching profession, teacher training institutions can 
consider new possibilities for raising the critical consciousness of all education students, regardless of 
their identities. 
Informed by the case study's findings and years of service as an educator, I offer ways to reconceptualize 
social studies teacher education through a focus on enhanced critical literacies, such as racial literacy, 
democratic literacy, citizenship literacy, and media literacy. These critical literacies are anchored in a 
commitment to comprehend the origins and manifestations of repressive social structures through a 
critique of power and domination. With this shift in focus, educators can expand their capacity to 
destabilize Western knowledge hegemony in curriculum, pedagogy, and policy. Furthermore, as it 
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relates to the question presented in the proposal call, how can educational science include 
marginalized knowledges in order to increase social justice? This work addresses this vital question as 
it draws on epistemological and pedagogical frames grounded in the understanding that marginalized 
communities' linguistic, cultural, and literacy practices are assets that, when explored and understood, 
can lead to more equitable and just education (Paris, 2012). Considering the current sociopolitical 
climate of the United States, with attempts to restrict classroom discussions of racism and end equity-
oriented work, centering these enhanced critical literacies is needed now more than ever. 
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Rayanne Nunes & Matheus Rocha: Art as Resistance: School Psychology toward Social 
Justice in Contexts of Inequality 
 
For some years now, the research group PROSPED (Processes of Constitution of the Subject in 
Educational Practices), to which this work is part of, has been dedicated to working in educational 
contexts, especially in public schools in peripheral regions. The theoretical-methodological framework 
that guides the interventions and theoretical discussions is Historical-Cultural Psychology. As school 
psychologists, we carry out interventions mediated by artistic materialities with school actors: teachers, 
students, management and staff. In these interventions, we have been guided by what we call research-
intervention-art (Souza, 2021). The basis of this methodology is to think of scientific research beyond 
academic production, but with a commitment to the population assisted and social transformation as one 
of its presuppositions.  Our field of study has been a school located on the suburbs of a large city in the 
state of São Paulo, in the south-eastern region of Brazil. We have already worked with all the people we 
work with, students, teachers and school management. Therefore, in this presentation we will try to 
answer one of the conference's questions: What kind of relationship between transformative, activist, 
political and educational approaches do we need in order to increase inclusion and social justice?  In our 
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view, the main possible relationships concern the use of art in educational contexts as 
resistance to various types of violence, exclusion and social injustice. We believe that art is a democratic 
tool; we can all have access to and live with different types of artistic expression on a daily basis. Music, 
cinema and literature are artistic expressions that are accessible to everyone. We argue that what lies at 
the base of any kind of art is human affection. When we use art with the intention of touching the 
sensitive and mobilising affections, we seek to create situations that promote reflection and broaden 
consciousness (Souza, Dugnani & Reis, 2018). Therefore, this amplification of consciousness enables 
the subject to have more possibilities for action in the reality in which they live (Vygotsky, 1931/2021). 
Thus, our goal is also to provide social situations that are configured as social situations of development 
(Veresov, 2017), contributing to overcoming injustices through imagination (Souza & Arinelli, 2019). 
We think of art as a powerful tool in the work of school psychologists, since its use does not require any 
previous artistic knowledge, but it is necessary for the professional to have mastery over a materiality 
when using it. When using art, some pillars need to be considered: the intentionality of the activity, the 
intended audience, the choice of materiality, the reasons for this choice and the quality of the mediation. 
Art is a dialectical human expression; it passes through the universal-particular-singular triad. Finally, 
what we have observed in our practices is that the actions of psychologists in educational contexts, 
mediated by artistic materialities, have been consolidated as transformative practices in contexts marked 
by social inequality and, therefore, have on their horizon the promotion of inclusion and the reduction 
of social inequalities. 
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15:15 – 18:15 Workshop 2  
 
Dany Boulanger Including minority groups by overcoming exclusion in education: 
Approaches in Dialogue in an intersectional perspective 
 

Inclusion –which pertains to a societal and transformative project aimed at respecting and valorizing 
differences, favorizing social participation, celebrating different forms of diversity and emancipating 
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minority groups in education (B-Lamoureux, Gélinas-Proulx et Guillemette, 2024; B-
Lamoureux, 2024; Borri-Anadon et al., 2021; Tremblay, 2020; Tremblant and Servant, 2023)—entails 
exclusion (Boulanger, Chaudary, and Dazanni, 2025; Ryans, 2006; Sá et al., 2025).  

First, the anchoring  of the political and institutional discourses on inclusion in a postmodern (the late 
era of modernity; Beck, 1992) society characterized by neoliberal and individualistic ideologies entails 
managing inclusion in terms of  ‘‘technics’’ (best practices, typologies, diagnostics, intervention plan, 
instrumental competencies) to be used to support the performance of the institutions and thereby 
(re)producing inequalities and injustices and further marginalizing and excluding minority groups 
(Boulanger, 2025; Gadbois, 2020; Shields, 2020). Here, these discourses are mixed-up with other 
discourses –pertaining to parentocracy, consumerism, the rights of marginal people, democracy, 
technologies, racism, performance, etc.—to form a conglomerate of ideological forces that, first, 
contributes to exclusion and social injustice at different levels and on the basis of different social 
categories (based on genre, race, disabilities, etc.) and, second, creates the (false) impression that the 
institutions are ‘‘really’’ inclusive (Johannesson, 2006; Mortier, Desimpel, De Schauwer and Van Hove, 
2011). For these reasons, inclusion, like exclusion, is intersectional. So, it concerns the interconnected 
nature of social categorizations such as race, class, and gender minority group, that are seen in terms of 
overlapping and interdependent systems of discrimination or disadvantage (based on common structural 
and ideological forces that intersect).  

Second, considering the aforementionned aspects, tackling inclusion supposes shedding light on the 
hidden and transversal structural and ideological forces that contribute to the exclusion of minority 
groups in and beyond institutions (Goyer & Borri-Anadon, 2019; Schneider, 2023). Currently, the 
dynamics by which blind spots are socially constructed at different levels of inquiry (historically, 
political, institutional, relational, personal) and across different forms of exclusion are being highlighted 
in the current of post-structuralist approaches (and structuralist) in sociology of education (Artiles and 
Trent, 2024; Goyer et Borri-Anadon, 2019; Vidal et al., 2021). In parallel, some approaches to inclusion 
are being criticized, the need to understand structural and ideological mechanisms is identified and new 
approaches and concepts are proposed—for instance transformative leadership, epistemic injustice, 
social construction of handicap, capacitation, social recognition, social segmentation (some of them will 
discussed in this worshop)—, sometimes in an intersectional logic to shed light on systemic inequalities 
and injustice (Benoit, 2020; Shields and Gelinas-Proulx, 2022; Schneider, 2023; Tremblay and Servant, 
2023).  

Yet, theoretical approaches in education remain generally presented in an atomistic perspective and 
situated in a neoliberal ethos, therefore they maintain epistemological and ideological blind spot 
s(Benoit, 2020; Larochelle-Audet, Magnan, Doré et St-Vincent, 2023; Vidal et al., 2021). As innovation 
‘‘is characterized by the capacity to innovate, question ourselves and using a multitude of approaches’’ 
(Tremblay, 2020, p. 6; loose translation) and as ‘‘[b]uilding an equity-centered science of learning [and 
more generally of education] is an urgent ambition’’ (Artiles and Trent, 2024, p. 23), theoretical inquiry 
into inclusion, in relation to exclusion, is also an act of ideological conscientization.  

In this workshop, we propose delving into the tension between inclusion and exclusion by addressing 
some blind spots in discourses, theories and people’s concrete reality (how they experience inclusion 
and exclusion). To do this, we propose a dialogue between complementary concepts and theoretical 
approaches applied to different forms of exclusion in order to generate a surplus of meaning, in a 
dialogical perspective. We will discuss it in reference to four questions that will guide this dialogical 
problematization and theorization (a) what each concept or approach highlights; (b) its own invisibility 
(blind spots); (c) what forms of exclusion it addresses; (d)how it can be generalized and be 
complemented by other approaches to cover other dynamics and forms of exclusion in an intersectional 
perspective. 

Each author will shortly present a concept or an approach by displaying its contribution to promoting 
inclusion and understanding (and preventing) exclusion. Then, we will discuss the potentiality of this 
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concept or approach in reference to the aforementioned four types of questions. An 
exchange will follow in which the concepts and approaches will be contrasted and put into dialogue to 
generate a more complex understanding. The members of the audience will be invited to contribute to 
the exchange at the specific moments. The workshop will end by the construction of a general model 
and the proposition of a common publication.  
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Saturday, September 27th 

 9:15 – 11:15 Multilogue Workshop 
Sangeeta Bagga-Gupta, Giulia Messina Dahlberg &  Lars Almen: Multlilogue – 
Workshop: What can a going beyond binaries – i.e., a third position – stance offer 
to decolonize equity issues in the educational sciences? 

 
 
What can a going beyond binaries – i.e., a third position – stance offer to decolonize equity issues in the 
educational sciences?  

 
This proposal calls for an alternative format: Theoretical, multi-sectorial, multilogue session 

 
Proposal idea and organization: 

 
Attempting to walk-the-talk of decolonizing contemporary minds/thinking, the alternative format of this 
session takes a non-mainstream stance in how it is organized. We first explicate the proposal’s 
theoretical thrust and then its organization.  

 
What does a theoretical, multi-sectorial, multilogue mean for us conceptually given that we are situated 
in the educational sciences and have collaborated with one another across time in different roles and 
with other –  specifically the cultural and public –  sectors? Who/which sector gets to decide which 
knowledge regimes are legitimate? In what ways can a more explicit decolonial/second wave of southern 
perspectives (SWaSP) framework advance scholarly re-imaginings? Far from being rhetorical moves 
for discussion purposes, such questions genuinely imply that centripetal and centrifugal forces are 
ubiquitous in knowledge creation everywhere. The issue we will argue for and showcase is the need for 
transcending talking with one another (position 1) and ignoring or talking back at one another (position 
2). Engaging with a third position, we will center-stage and illustrate the need for both talking with and 
talking back – in the epistemic work of multiversalizing knowledge regimes. This is a significantly more 
complex endeavor than what meets the eye: political and ideological values are entangled with the 
processes that constitute knowledge creation, especially in the educational sciences and not least in 
relation to issues of equity and inclusion.  
This session will also trouble the linearity and developmental ethos embedded in concepts like 
“globalization” and “global citizenship education”. More specifically, what is the added value of cross-
sectorial collaboration in a third position endeavor? What kinds of certainties – if any at all – can/should 
we bring as scholars to collaborations with other sectors? We argue that there are several and sometimes 
controversial rationalities about difference and similarities, in relation to design, to 
learning/socialization, to inclusion/integration. This relates to being successful, learning to do schooling 
and the ability to live in multiple complex systems, as students, teachers, educators, citizens… “being 
human beings” together. How can we talk with one another about such issues, rather than only talk back? 
How can we be human beings and do both? And yet, do such epistemic solidarity moves run the risk of 
ironing out the edges that are critical for the very processes of knowledge production?  

 
Part 1 (10 minutes). Here we introduce the analytical framework that this proposal builds upon: 
• hegemonies of binaries in the educational sciences,  
• equity and what it is to be human being on the planet in the 21st century,  
• a third position and a second wave of southern perspectives (SWaSP) tenets,  
• epistemic solidarity,  
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• cross-sectorial cooperation from a decolonial southern mobile gaze  
 
Part 2 (15x3=45 minutes). Here we operationalize the analytical ideas taken up in Part 1 through three 
research activities that we have curated and participated in, through multi-sectorial multilogues: 
• Research sector: Swedish Research Council project PAL, Participation for all? (2017-2023) 
• Cultural sector: GoPar, Going beyond binary thinking (2022) 
• Educational sector: PaDELS, The Palgrave Handbook of Decolonising the Educational and 
Language Sciences (2025) 
 
Part 3 (35 minutes). Multilogues with the audience.  
 
Contacts:  sangeeta.bagga-gupta@ju.se; giulia.messina.dahlberg@gu.se; lars.almen@ju.se; 
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11:30 – 13:00 Panel5 A: Geopolitics and (forced) 
Migration   
 
 
Tatiana de Camargo & Vera Lucia Trevisan des Souza: Experiences of Venezuelan 
Refugees: reflections oft he appropriation of the Portuguese language,  
 
This work is an excerpt from a master's research project that investigates to learn about the experience 
of Venezuelans in situations of refuge in Brazil and to analyze the importance of the role of language in 
the integration of refugees into the culture of the country that receives them. The study was carried out 
in a non-governmental organization (NGO) in the city of São Paulo that welcomes these people. In 2023, 
the National Committee for Refugees (Conare) recognized 77,193 people as refugees According to data 
published in the latest edition of the "Refuge in Numbers" report, 58,628 applications for refugee status 
were made in Brazil in 2023 alone. The main nationalities applying in 2023 were Venezuelans (50.3%). 
The research falls within the field of qualitative studies. It is anchored in the theoretical-methodological 
assumptions of Vygotsky's Historical-Cultural Psychology, with contributions on the role of thought 
and language in human development. Using intervention research with the intention of not only 
researching, but also transforming reality, based on the theoretical-methodological assumptions of 
Historical-Cultural Psychology, and understands that "the phenomenon investigated can only be 
apprehended by a historical analysis in which one seeks to understand its transformations throughout its 
existence" (Souza, 2020, p.693). The results indicated that the issues involved in refuge can be related 
to various social, economic and political reasons, the latter sometimes generating persecution, conflicts 
and human rights violations. In addition, when they arrive in the host country, they face social 
inequalities, lack of housing and employment. Among the difficulties they face, their lack of command 
of the Portuguese language is of great importance, as they are unable to obtain documents, attend job 
interview or even access their rights. The condition refuge, as stated by Souza and Almeida (2019, p.175) 
"produces in the subject 'expelled' from their country, the loss of the reference of belonging". It has also 
been shown that volunteer work to contribute to the care and reception of this 
population highlights the gaps in public policies for the inclusion process. The importance of welcoming 
civil society to collaborate with the demands arising from refuge is notorious, but it is significant that 
the professionals who dedicate themselves to the care of these subjects are qualified and paid. Based on 
what the participants in this study have said, we can affirm that learning the language of the culture in 
which they live is much more than just communicating, it means being to be part of that culture, part of 
a group, having relationships, having friends, a decent job, continuing with their studies and overcoming 
adversity. It is essential to reflect on ways of teaching the Portuguese language to refugees from a 
decolonial perspective, recognizing that the Portuguese language was historically imposed by 
colonizers. This teaching must value the diverse cultural singularities brought by each individual from 
different cultural backgrounds. In addition, it is essential to incorporate inclusive education as a means 
of fostering a sense of belonging, creating welcoming educational environments that respect and 
celebrate the richness of diversity, broadening the possibilities of inclusion in society for those living in 
refugee conditions. 
 
References 
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Camargo (2023). Venezuelans' Experiences of Refuge in Brazil: The Role of Language Appropriation for Insertion 
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implications for the social subject- 159-184. Social-historical psychology and social 
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Silva Rodrigues (organizers) FAPEG. Research Support Foundation of the State of Goiás. Editora 
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Sandra Saura-Mas & Elke Kleinert-Altamirano: Reporting on Migration through a Gender 
Lens: Advancing a More Critical Global Citizenship Education 
 

Abstract:  

Looking at the World: Transdisciplinary Projects is a course designed by 25 university professors from 
10 different disciplines and offered by the Faculty of Education at the Autonomous University of 
Barcelona (UAB). This mandatory course is for all future educators, including students in Primary 
Education, Early Childhood Education, Pedagogy, and Social Education. The course immerses students 
in contemporary global issues, framing them as challenges linked to global justice. These challenges are 
developed collaboratively in student teams, with each team working on three pre-assigned projects. One 
of these projects is worth 4 ECTS, contributing to the 12 ECTS for the course. The project themes 
include: 1) Words to Change the World, 2) Democracy at Risk, 3) We Are What We Eat, 4) Social 
Utopia, 5) Transhumanism and Bioethics, and 6) Correspondents of Migrations with a Gender 
Perspective. 
This last project takes its name from the book Migration Correspondents (Marthoz, 2012), which aims 
to address the need for migration correspondents with a gender perspective in contemporary society. 
The author emphasizes the responsibility of narrating migration stories differently—by focusing on the 
daily lives of migrants—and tackling the ways in which these stories are represented through a gendered 
and anti-racist lens. 
Inspired by this, we aim to present a didactic experience in which, over the course of nine sessions, 
students are encouraged to design a fanzine using a gender perspective in both its narrative and its visual 
design. The goal is to build counter-narratives around the working conditions and everyday challenges 
faced by migrants in Catalonia. These counter-narratives are grounded in oral interviews and analyzed 
through an intersectional gender perspective. 
In addition to this, three professors specializing in different areas—culture, science, and society—
present diverse topics using a transdisciplinary approach. This encourages students to develop a 
decolonial understanding of migration in today’s society, including the historical analysis of the migrant 
phenomenon, the distinction between dominant and counter-narratives, and reflections on sex, gender, 
and intersectionality. Students also learn to apply gender perspectives when analyzing information. 
As part of the project, students are expected to create a fanzine, so they gain insights into the purpose 
and characteristics of a fanzine, as well as the processes of documentation, database searches, 
conducting interviews, and constructing critical narratives based on oral sources. Furthermore, the 
course incorporates a continuous assessment system, clear rubrics, and co-teaching collaboration, as 
mentioned above, to ensure effective transdisciplinary learning. 
As for the results, we aim to share both the written and visual reflections found in the fanzines created 
by students over the past three years of the project. Additionally, we share the reflections of the 
professors involved in the course, highlighting the transformative impact of this educational approach. 
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Benjamin  

Seleke & Nixon Teis: Reimagining Technology Education through Indigenous 
Epistemologies: Decolonial Pedagogies for Inclusive and Just Learning Spaces in South 
Africa 
 
 
Keywords: Decolonial Education, Indigenous Knowledge Systems (IKS), Technology Education, 
Critical Global Citizenship, Curriculum Transformation 
 
Abstract 
This paper critically explores how entrenched binaries in South Africa’s Technology Education 
curriculum reproduce epistemic exclusions that undermine inclusion and social justice. Rooted in 
Critical Global Citizenship Education (CGCE) and decolonial theory, the study interrogates how 
colonial logics continue to frame the pedagogical architecture of the Curriculum and Assessment Policy 
Statement (CAPS), which marginalizes Indigenous Knowledge Systems (IKS) in both school and adult 
education contexts. Framed within an interpretivist paradigm and grounded in Afrocentric 
epistemologies, the study draws on qualitative data collected through semi-structured interviews with 
Technology teachers, curriculum advisors, and rural community members in the Eastern Cape. 
Participants identified how traditional technologies, such as water harvesting techniques, indigenous 
architecture, and low-impact agricultural tools, are perceived as inferior or irrelevant in the formal 
curriculum, despite their ecological, cultural, and developmental value. The lack of teacher training in 
indigenous knowledge integration, combined with policy rigidity, limits the development of inclusive, 
socially just pedagogies. Inspired by decolonial thinkers such as Waghid and Meda (2023), Morcom and 
Freeman (2018), and Steyn and Vanyoro (2023), the study advances a reimagined pedagogical 
framework that embraces the Anishinaabe concept of giinwi (“you and me/us together”) to counter the 
“we/them” binaries that dominate curriculum and instruction. It proposes a participatory curriculum 
design model that centres community knowledge holders as co-educators and leverages technology not 
as a tool of epistemic dominance, but as a medium for amplifying diverse voices and fostering 
knowledge co-production. The proposed model is built on four pillars: (1) Curriculum Indigenisation 
that values diverse epistemologies equally; (2) Community-School Partnerships to embed lived 
indigenous experiences into formal learning; 
(3) Teacher Development programs informed by Ubuntu and critical diversity literacy; and 
(4) Digital Storytelling and EdTech tools to democratise classroom knowledge production. This paper 
contributes to the broader objective of decolonising education by proposing ways to disrupt colonial 
knowledge hierarchies and promote inclusive, dignified learning environments. It argues that inclusion 
must move beyond rhetoric to materially redress historical injustices through curriculum and 
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pedagogical transformation. In doing so, it provides context-specific yet globally relevant 
insights on aligning decolonial and global citizenship education paradigms. 
 
Contact: bseleke@wsu.ac.za; nteis@wsu.ac.za 
  

mailto:nteis@wsu.ac.za


 

 50 

 
 

11:30 – 13:00 PANEL 5 B Teacher Education 
 
Nidhi Gulati & Manish Jain, India: Decolonialisation, social justice and pedagogy: 
Narratives from preservice teacher education students in India 
 
Abstract 

Modern colonialism functioned as much through political conquests, subjugation, and 
economic extraction as by claims to cultural superiority and epistemic authority. Such practices 
aimed to inscribe the epistemic dispossession of colonized subjects by instituting hierarchies of 
languages, knowledge, and restructuring the lived realities of the colony (Mamdani, 2007; 
Mignolo, 2021). Postcolonial theorists have framed the aftereffects of these as fractured 
subjectivity,  academic dependence, and continued erasure of local lifeworlds even after formal 
political decolonisation (Hall and Tandon, 2017).  

The critics of ‘decolonial turn’ argue that it often overstates colonialism’s reach,   essentialises 
the West, and (Shipley, Comaroff & Mbembe, 2010) denies agency to the colonised. Instead, 
there is a need to also examine how the colonised negotiated, repurposed or defended colonial 
discourses in post/colonial spaces, lives and education (Ndlovu-Gatsheni, 2013) 

Drawing on narrative interviews with student teachers of a four-year pre-service teacher 
programme for women, the paper examines how becoming a school teacher in the postcolonial 
context is entangled with the politics of knowledge (re)production, epistemic location, and 
involves questions of power, belonging, difference, identity, and agency. It explores how 
student-teachers in an urban city in India recognise, acknowledge, negotiate, reinterpret, and 
resist the post/colonial legacy. It shows how their pedagogical journeys involve unlearning and 
reclaiming identity, agency, and the premise and purpose of their pedagogy.  

Drawing on their narratives, we foreground three issues, viz. identity and positionality, 
hierarchies of language, and questioning silence(s). Unlike earlier notions of unmarked citizens, 
these student teachers assert a reflexive embodied positionality shaped by caste, gender, class, 
and regional location(s). Second, the narratives reveal that though English is simultaneously 
recognised as a colonial residue, a marker of power, and aspiration, Hindi is associated with 
their real and lived expressive worlds, yet the knowledge emerging in the ‘West’ is not sought 
to be excluded. Their accounts reveal how language hierarchies are contested or internalised 
across home, school, and market. Third, we find that their narratives challenge entrenched 
silences around caste, gender, violence, and emotions through pedagogies rooted in care, 
dialogue, and proximity. These narratives assert agency to reframe and practice pedagogies that 
disrupt social power and unsettle fixed positions. In doing so, they challenge the binary of 
colonial versus indigenous, and reposition decolonisation as inseparable from social justice. 
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Andreas Eberth & Jonas Wagener:  Reflections on 'Culture' in Geography Education – 
The Potential of Field Trips to Kenya for Redefining Cultural Concepts beyond Binaries 
 
Concepts like Intercultural Learning are widely used in educational contexts and are considered a central 
component of geography education (Schröder 2016). However, the term intercultural itself already 
suggests a fundamental conceptual trap: by referring to an in-between, this approach relies on the idea 
of clearly delineated ‘cultures’. In this sense, Othering is inherent to this concept. 
The presentation begins with an overview of various understandings of culture that have shaped debates 
in human geography. It then examines their influence on geography education and how they have been 
received in the field (e.g. Schrüfer 2009, Reinhardt 2018). In light of the increasing differentiation of 
lifestyles, societal diversity, globalization, and the entanglement of everyday practices, the presentation 
calls for a critical reassessment and deconstruction of the intercultural paradigm, ultimately challenging 
categories such as ‘self’ and ‘other’. Building on this, existing approaches – such as transculturality 
(Budke 2013, Welsch 2017) and poststructuralist understandings of culture – are introduced. 
The second part of the presentation focuses on a geographical field trip to Kenya in 2024, during which 
teacher training students from Germany traveled together with Kenyans for three weeks. The educational 
potential of such trips is explored through focus group discussions conducted before and after the trip. 
Based on the data, the discussion will consider to what extent field trips can contribute to deconstructing 
one’s own understanding of ‘culture’. We will introduce a model that includes different stages of critical 
engagement with the category of ‘culture’, which can serve as an analytical framework for learning 
opportunities in geography education.  
 
Literature:  
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Adedayo Olayinka Theodorio: Rethinking technology for teacher professional 
development: A step towards inclusive teacher education in South Africa 
 
 
Keywords: Rethink, Teacher education, Teacher educators, Inclusivity, Technology 
 
Abstract 
Unequal access to and use of technology in teacher education underscores the need to rethink how 
technology is incorporated into teacher professional development programmes to foster inclusive 
classroom learning situations. In South Africa, a country with a high density of digital and social-
economic inequalities, inequality remains a contending factor invoking critical discourse on different 
strategies that can be imagined with technology and implemented to reduce social, resource and learning 
inequalities in teacher education. This discourse highlights the urgency and relevance of the debate in 
teacher professional development. Besides, research on real-world cases in which teacher educators 
rethink technology integration in the classroom to promote inclusive teacher education remains a 
contending issue open for investigation. This research investigates how teacher educators can harness 
the potential of technology to create an inclusive learning environment. Vygotsky's (1978) social 
constructivist ideology on knowledge formation through social interaction and Mishra and Koehler's 
(2006) ideology on developing knowledge of teaching with technology serves as the study's theoretical 
lenses. Qualitative data were collected from seven purposively sampled educators. Reflections, 
observations, and workshop feedback sessions were used to collect qualitative data that were analysed 
thematically to reveal that accessible technologies like WhatsApp and Learning Management Systems 
help to create an inclusive learning environment for all preservice teachers, irrespective of their race and 
socioeconomic background. The study emphasises the need for preservice teachers to have a voice in 
technology integration and teacher professional development. It also underscores the importance of 
continuous support for teacher educators to advance their technological pedagogical skills to plan and 
deliver inclusive instruction with accessible technology in teacher professional development 
programmes. 
 
Contact: theodorioa@cput.ac.za 
 

 

14:00 -15:00   Keynote Hopeful Togetherness: Building 
solidarities through arts-based decolonial pedagogy, Lindsay Morcom 
& Paul Akpomuje 
 

In this talk, we will explore ways to create international solidarities for decolonization through arts-
based, interactive, decolonizing pedagogy.   

 

As scholars working for decolonization with Indigenous communities in Canada and Nigeria, we see a 
need to move beyond binaries of settler and extractive colonial histories and join in solidarity for 
mutual emancipation. While regional studies are extremely important for community-led research and 
work for decolonization, we recognize that divisiveness is also be a tool of colonialism designed to 
isolate, contain, and prevent solidarities from taking root. The differences between colonized peoples 
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have been exaggerated historically to prevent them from working together in solidarity. 
This is the case in our fields of study, where Indigenous Studies in North America have tended to 
focus only on states rooted in British settler colonialism, while African and Black studies have focused 
on colonial experiences in Africa and the effects of the transatlantic enslavement of African people. As 
we have learned together over the past several years, we have increasingly come to see the importance 
of recognizing shared experiences of colonization, examining where our experiences have differed, 
and working in solidarity for global decolonization. 

  

The arts offer us a pathway to explore these solidarities and can nourish new imaginaries of 
relationality, refusal, and resistance while also moving away from colonial pedagogical practices in 
education. Working together as a Canadian scholar with both settler and Indigenous ancestry, and a 
Nigerian scholar and poet, we reflect on and will share our experience of co-teaching about global 
decolonization through international Indigenous and Black diasporic poetry. As such, we offer this 
talk as an invitation to think, feel, and teach otherwise, thereby centering “alter/Native” ways knowing 
and being. We will also invite listeners to work together with us to consider music and poetry to create 
a collaborative, decolonizing experience of finding commonalities and working to support one another 
while also lifting up our own communities and enacting a collective global decolonial future. 

 

Contacts: morcoml@queensu.ca; paul.akpomuje@queensu.ca 
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Conference Concept Note 

 
How can entrenched binaries in education be challenged in order to foster a deeper sense of inclusion 
and advance social justice? How might Critical Global Citizenship and Decolonial Studies inspire and 
inform this reimagining? 
The inherent potential for social injustice within binary distinctions, particularly in Special Needs 
Education, has been extensively theorized and critiqued (Campbell 2009), to the extent that some 
scholars now consider this critique overly accentuated. In practice, however, special and inclusive 
education still frequently relies on identifying, signifying and, as a consequence, labelling those 
considered particularly in need of support. Böhmer (2024) suggests that social practices of signification 
establish and sustain social structures, which are historically, politically, and culturally solidified 
through architectures of knowledge and "their shadow, ignorance" (p. 35). He argues that deconstruction 
is essential for dismantling (colonial) power dynamics and the affiliations tied to them. Shure (2021) 
further demonstrates that this shadow of ignorance, which obscures hegemonic meaning-making, has 
shown that the shadow of ignorance, the de-thematisation of hegemonic attributions of meaning, also 
affects teacher training institutions as "political sites [...] of social negotiation" (p.287), but at the same 
time can be made (more) fragile through critical questioning. 
 
How can this critical questioning be cultivated? 
 
The artist Maja Linke explores a new approach by merging the German words WIR ("we") and IHR 
("you") into the neologism WIHR (p. 11). This term envisions a space of possibility that resists creating 
an "outside" and avoids finality in addressing the question of inclusivity. This idea resembles 
Anishinaabe knowledge, which, according to Morcom and Freeman (2018), includes the concept of 
„giinwi (1PL.INCL., ‚you and me/us together‘)“ (p. 815). 
 
Yet, how relevant are ideas like that for global inclusive education? 
 
In the face of growing yet often conflict-prone global interconnectedness, coupled with intensifying 
structural inequalities, oppression, and global injustice, inclusive education is challenged to face 
questions like how to foster a sense of unquestionable belonging to each individual in a way so that we 
all „can fully express our selfhood and our dignity is respected” (Steyn & Vanyoro 2023,2). This can’t 
simply mean to “”celebrate’ difference but […] to interrogate the material consequences of constructions 
of difference” (Steyn & Vanyoro 2023, 3). The approach of Critical Global Citizenship steps even 
further by putting questions such as:  „How can we learn to learn from different ways of knowing in 
order to imagine the world differently?“ (Pashbi, Stein & Andreotti 2020,159). Therefore, it might be 
fruitful for inclusive education to engage in an exchange on decolonial understandings of Critical Global 
Citizenship in education (Waghid & Meda 2023; Steyn & Vanyoro 2023). In distinction from neoliberal 
and cosmopolitan approaches, scholars engaging in Critical Global Citizenship Education seek a 
“disruption or decolonizing of the mindset of individuals requires that they understand the historical 
roots that have formed their beliefs and sensibilities” (Waghid & Meda 2023, n.p.). 
 
The conference aims to create a space of possibilities for disruption where scholars with different 
perspectives can meet and take part in constructive-critical discussions on how global perspectives on 
inclusive education can align with the aim of global social justice. We therefore cordially invite you to 
contribute your thoughts, ideas and research related. 
 
Contact: Jun.Prof’in Susanne Leitner, Ludwigsburg University of Education 
Susanne.leitner@ph-ludwigsburg.de 
Just.inclusion.conf@ph-ludwigsburg.de 
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KEYNOTSPEAKERS 
ZAYD WAGHID, South Africa 
Zayd Waghid, PhD, is an Associate Professor in the Faculty of Education at the Cape 
Peninsula University of Technology (CPUT) in South Africa. He is the Interim South 
African National Research Foundation Chair (SARChI): Teacher Education since 2023 
and Acting Director of the Global Institute for Teacher Education and Society at CPUT. 
He is the co-author of five books: Educational Technology and Pedagogic Encounters: 
Democratic Education in Potentiality, Rupturing African Philosophy of Teaching and 
Learning: Ubuntu Justice and Education, Cosmopolitan Education and Inclusion: The Self 
and Others in Deliberation, Conversations on Higher Teaching and Learning: A Renewed Focus on 
Critical Praxis, and Towards an Ubuntu University: African higher education reimagined. He is a South 
African National Research Foundation-rated established researcher, a recipient of the CHE-Heltasa 
National Teaching Excellence Award (Commendation) in 2019 and was a Fulbright Visiting Scholar at 
Cornell University in 2024. 

SAPHIRA SHURE, Germany 
Dr. Saphira Shure is Professor of Educational Science with a focus on 
racism and difference research at the Faculty of Educational Science at 
Bielefeld University. An important field of work of the professorship is 
the interweaving of criticism of racism and perspectives on inclusion. 
Since January 2023, she has headed the junior research group “Success 
conditions for racism-sensitive teacher training”, in which a racism-

theoretical analysis of the different phases of teacher training is carried out. In 2019, she completed her 
doctorate at the University of Oldenburg with a thesis on the dethematization of social orders of 
migration. 
 
ANSELM BÖHMER, Germany 
Dr.Anselm Böhmer is a professor of General Education at Ludwigsburg University of 
Education in Germany since 2016. Previously, he was a professor of Social Work at two 
other German universities. From 2014 to 2016, he served as the Dean of the Faculty of 
Social Work, Health, and Care at Weingarten University of Applied Sciences in Germany. 
He earned his doctorate from Freiburg University of Education in 2001 and received his 
degree in educational science (Dipl.-Päd; analogous to M.A.) from the same university in 
1997. His current research focuses on educational theory in late modernity, post-
structuralist approaches to subjectivation, education and social inequality, diversity and inclusion, 
migration, community education, and GenAI. Anselm conducted field research and collaborated 
academically in various countries, including Australia,Austria, and Romania. Currently, he is a guest 
scholar at UNC Charlotte, North Carolina, US. 
LINDSAY MORCOM, Canada 

Dr. Lindsay Morcom is a Full Professor, Associate Dean, Graduate Studies, 
and Canada Research Chair in Language Revitalization and Decolonizing 
Education in the Faculty of Education at Queen’s University.  She earned her 
master’s degree in Linguistics at First Nations University through the 
University of Regina in 2006. She then completed her doctorate in General 
Linguistics and Comparative Philology as a Rhodes Scholar at Oxford 
University in 2010. She is an interdisciplinary researcher with experience in 
education, Indigenous language revitalization, linguistics, decolonization, 
wellbeing, and inclusion. She is of German, French, and Anishinaabe heritage 
and embraces the distinct responsibility this ancestry brings to her research. 

She is an active member of the Kingston urban Indigenous community and works collaboratively with 
the Kingston Native Centre and Languages Nest to foster urban Indigenous language revitalization.  
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